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The standards’ approach to text complexity	  
The Standards define a three-part model for determining how easy or difficult a particular text is to read as well as grade-by-grade specifications for increasing 
text complexity in successive years of schooling (Reading standard 10). These are to be used together with grade-specific standards that require increasing 
sophistication in students’ reading comprehension ability (Reading standards 1–9). The Standards thus approach the intertwined issues of what and how 
student read. 
 

A Three-Part Model for Measuring Text Complexity 
The Standards’ model of text complexity consists of three equally important parts. 
(1) Qualitative dimensions of text complexity. In the Standards, qualitative dimensions and qualitative factors refer to those aspects of text complexity best measured or only 
measurable by an attentive human reader, such as levels of meaning or purpose; structure; language conventionality and clarity; and knowledge demands. 
(2) Quantitative dimensions of text complexity. The terms quantitative dimensions and quantitative factors refer to those aspects of text complexity, such as word length or 
frequency, sentence length, and text cohesion, that are difficult if not impossible for a human reader to evaluate efficiently, especially in long texts, and are thus today typically 
measured by computer software. 
(3) Reader and task considerations. While the prior two elements of the model focus on the inherent complexity of text, variables specific to particular readers (such as motivation, 
knowledge, and experiences) and to particular task.   (such as purpose and the complexity of the task assigned and the questions posed) must also be considered when determining 
whether a text is appropriate for a given student. Such assessments are best made by teachers employing their professional judgment, experience, and knowledge of their students 
and the subject. 

Qualitative and Quantitative Measures of Text Complexity 
The qualitative and quantitative measures of text complexity described below are representative of the best tools presently available. However, each should be considered only 
provisional; more precise, more accurate, and easier- to-use tools are urgently needed to help make text complexity a vital, everyday part of classroom instruction and curriculum 
planning. 
 
Qualitative Measures of Text Complexity 
Using qualitative measures of text complexity involves making an informed decision about the difficulty of a text in terms of one or more factors discernible to a human reader applying 
trained judgment to the task. In the Standards, qualitative measures, along with professional judgment in matching a text to reader and task, serve as a necessary complement and 
sometimes as a corrective to quantitative measures, which, as discussed below, cannot (at least at present) capture all of the elements that make a text easy or challenging to read 
and are not equally successful in rating the complexity of all categories of text. 
 
Built on prior research, the four qualitative factors described below are offered here as a first step in the development of robust tools for the qualitative analysis of text complexity. 
These factors are presented as continua of difficulty rather than as a succession of discrete “stages” in text complexity. Additional development and validation would be needed to 
translate these or other dimensions into, for example, grade-level- or grade-band-specific rubrics. The qualitative factors run from easy (left-hand side) to difficult (right-hand side). 
Few, if any, authentic texts will be low or high on all of these measures, and some elements of the dimensions are better suited to literary or to informational texts. 
 
(1)Levels of Meaning (literary texts) or Purpose (informational texts). Literary texts with a single level of meaning tend to be easier to read than literary texts with multiple levels of 
meaning (such as satires, in which the author’s literal message is intentionally at odds with his or her underlying message). Similarly, informational texts with an explicitly stated 
purpose are generally easier to comprehend than informational texts with an implicit, hidden, or obscure purpose. 
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(2) Structure. Texts of low complexity tend to have simple, well-marked, and conventional structures, whereas texts of high complexity tend to have complex, implicit, and (particularly 
in literary texts) unconventional structures. Simple literary texts tend to relate events in chronological order, while complex literary texts make more frequent use of flashbacks, flash-
forwards, and other manipulations of time and sequence. Simple informational texts are likely not to deviate from the conventions of common genres and subgenres, while complex 
informational texts are more likely to conform to the norms and conventions of a specific discipline. Graphics tend to be simple and either unnecessary or merely supplementary to the 
meaning of texts of low complexity, whereas texts of high complexity tend to have similarly complex graphics, graphics whose interpretation is essential to understanding the text, and 
graphics that provide an independent source of information within a text. (Note that many books for the youngest students rely heavily on graphics to convey meaning and are an 
exception to the above generalization.) 
(3) Language Conventionality and Clarity. Texts that rely on literal, clear, contemporary, and conversational language tend to be easier to read than texts that rely on figurative, 
ironic, ambiguous, purposefully misleading, archaic or otherwise unfamiliar language or on general academic and domain-specific vocabulary. 
(4) Knowledge Demands. Texts that make few assumptions about the extent of readers’ life experiences and the depth of their cultural/literary and content/discipline knowledge are 
generally less complex than are texts that make many assumptions in one or more of those areas. 
	  
Quantitative Measures of Text Complexity 
A number of quantitative tools exist to help educators assess aspects of text complexity that are better measured by algorithm than by a human reader. The discussion is not 
exhaustive, nor is it intended as an endorsement of one method or program over another. Indeed, because of the limits of each of the tools, new or improved ones are needed quickly 
if text complexity is to be used effectively in the classroom and curriculum.  The Lexile Framework for Reading, developed by MetaMetrics, Inc., uses word frequency and sentence 
length to produce a single measure, called a Lexile, of a text’s complexity. The most important difference between the Lexile system and traditional readability formulas is that 
traditional formulas only assign a score to texts, whereas the Lexile Framework can place both readers and texts on the same scale. Certain reading assessments yield Lexile scores 
based on student performance on the instrument; some reading programs then use these scores to assign texts to students. Because it too relies on word familiarity and sentence 
length as proxies for semantic and syntactic complexity, the Lexile Framework, like traditional formulas, may underestimate the difficulty of texts that use simple, familiar language to 
convey sophisticated ideas, as is true of much high-quality fiction written for adults and appropriate for older students. For this reason and others, it is possible that factors other than 
word familiarity and sentence length contribute to text difficulty. In response to such concerns, MetaMetrics has indicated that it will release the qualitative ratings it assigns to some of 
the texts it rates and will actively seek to determine whether one or more additional factors can and should be added to its quantitative measure. 
 
Measures of text complexity must be aligned with college and career readiness expectations for all students. Qualitative scales of text complexity should be anchored at one end by 
descriptions of texts representative of those required in typical first-year credit-bearing college courses and in workforce training programs. Similarly, quantitative measures should 
identify the college- and career-ready reading level as one endpoint of the scale. MetaMetrics, for example, has realigned its Lexile ranges to match the Standards’ text complexity 
grade bands and has adjusted up- ward its trajectory of reading comprehension development through the grades to indicate that all students should be reading at the college and 
career readiness level by no later than the end    
of high school. 
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The standards’ Grade-specific text complexity Demands 
Text complexity in the Standards is defined in grade bands: grades 2–3, 4–5, 6–8, 9–10, and 11–CCR.5 Students in the first year(s) of a given band are expected by the end of the 
year to read and comprehend proficiently within the band, with scaffolding as needed at the high end of the range. Students in the last year of a band are expected by the end of the 
year to read and comprehend independently and proficiently within the band. 
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Reading Foundational Skills 
The Reading Standards: Foundational Skills (K–5) in the main document (pp. 15–17).  The following is used to help construct the foundational skills required in grades K-5. 
 
       Phoneme-Grapheme correspondences 
Consonants 
Common graphemes (spellings) are listed in the following table for each of the consonant sounds. Note that the term grapheme refers to a letter or letter combination that corresponds  
to one speech sound. 
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Vowels 
Common graphemes (spellings) are listed in the following table for each of the vowel sounds. Note that the term grapheme refers to a letter or letter combination that corresponds to 
one speech sound. 
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Phonological awareness 
 
General Progression of Phonological Awareness Skills (PreK–1) 
 
Word Awareness (Spoken Language) 
 
Move a chip or marker to stand for each word in a spoken sentence. 
 
The dog barks. (3)  
The brown dog barks. (4)  
The brown dog barks loudly. (5) 
	  

 
Rhyme Recognition during Word Play 
 
Say “yes” if the words have the same last sounds (rhyme): 
 
clock/dock (y) 
red/said (y)  
down/boy (n) 
	  

Repetition and Creation of Alliteration during Word Play 
 
Nice, neat Nathan Chewy, chunky chocolate 
	  

Syllable Counting or Identification (Spoken Language) 
 
A spoken syllable is a unit of speech organized around a vowel sound. 
Repeat the word, say each syllable loudly, and feel the jaw drop on the 
vowel sound: 
 chair (1) 
 table (2) 
 gymnasium (4) 
	  

Onset and Rime Manipulation (Spoken Language) 
Within a single syllable, onset is the consonant sound or sounds that may precede the vowel; rime is the vowel and all other consonant sounds that may 
follow the vowel. 
  Say the two parts slowly and then blend into a whole word: 
      school onset - /sch/;  rime - /ool/  
      star  onset - /st/;   rime - /ar/  
      place  onset - /pl/;   rime - /ace/  
      all  onset (none);  rime - /all/ 
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General Progression of Phoneme Awareness Skills (K–2) 
Phonemes are individual speech sounds that are combined to create words in a language system. Phoneme aware- ness requires progressive 
differentiation of sounds in spoken words and the ability to think about and manipulate those sounds. Activities should lead to the pairing of phonemes 
(speech sounds) with graphemes (letters and letter combinations that represent those sounds) for the purposes of word recognition and spelling. 
 
Phoneme Identity 
Say the sound that begins these words. What is your mouth doing when you make that sound? 
  milk, mouth, monster /m/ — The lips are together, and the sound goes through the nose.  
  thick, thimble, thank /th/ — The tongue is between the teeth, and a hissy sound is produced.  
  octopus, otter, opposite /o/ — The mouth is wide open, and we can sing that sound. 
 
Phoneme Isolation 
     What is the first speech sound in this word? 
 ship /sh/   van /v/   king /k/   echo /e/ 
 
     What is the last speech sound in this word? 
 comb /m/   sink /k/   rag /g/   go /o/	  
Phoneme Blending (Spoken Language) 
Blend the sounds to make a word: 
(Provide these sounds slowly.) 
 /s/ /ay/    say   /ou/ /t/   out   /sh/ /ar/ /k/ shark   /p/ /o/ /s/ /t/ post	  

Phoneme Segmentation (Spoken Language) 
Say each sound as you move a chip onto a line or sound box: 
 

no       /n/ /o/                                           rags   /r/ /a/ /g/                                   socks  /s/ /o/ /k/ /s/                                                              float  /f/ /l/ /oa/ /t/	  
 
Phoneme Addition (Spoken Language) 
What word would you have if you added /th/ to the beginning of “ink”? (think)  
What word would you have if you added /d/ to the end of the word “fine”? (find)  
What word would you have if you added /z/ to the end of the word “frog”? (frogs) 	  

Phoneme Substitution (Spoken Language) 
Say “rope.” Change /r/ to /m/.  What word would you get? (mope)  
Say “chum.” Change /u/ to /ar/. What word would you get? (charm)  
Say “sing.” Change /ng/ to /t/. What word would you get? (sit) 	  

Phoneme Deletion (Spoken Language) 
Say “park.” Now say “park” without /p/. (ark) 

Say “four.” Now say “four” without /f/. (or) 
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Orthography 
Categories of Phoneme-Grapheme Correspondences 
 

Consonant Graphemes with Definitions and Examples 
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Vowel Graphemes with Definitions and Examples 

 
 

 
Six Types of Written Syllable Patterns  
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Three Useful Principles for Chunking Longer Words into Syllables 
 

1.VC-CV: Two or more consonants between two vowels When syllables have two or more adjacent consonants between them, we divide between the consonants. The first 
syllable will be closed (with a short vowel). 

    sub-let nap-kin pen-ny emp-ty  
 
 2.    V-CV and VC-V: One consonant between two vowels 

  a) First try dividing before the consonant. This makes the first syllable open and the vowel long. This strategy will work 75 percent of the time with VCV      
                 syllable division. 

e-ven ra-bies de-cent ri-val 
 
   b) If the word is not recognized, try dividing after the consonant. This makes the first syllable closed and the vowel sound short. This strategy will work 25  
                                         percent of the time with VCV syllable division. 
 
       ev-er rab-id dec-ade riv-er 
   
 3.   Consonant blends usually stick together. Do not separate digraphs when using the first two principles for decoding. 
 

e-ther spec-trum se-quin 
 

Morphemes Represented in English Orthography 
 

Examples of Inflectional Suffixes in English 
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Examples of Derivational Suffixes in English 
Derivational suffixes, such as -ful, -ation, and -ity, are more numerous than inflections and work in ways that inflectional suffixes do not. Most derivational suffixes in English come from 
the Latin layer of language. Derivational suffixes mark or determine part of speech (verb, noun, adjective, adverb) of the suffixed word. Suffixes such as -ment, -ity, and -tion turn 
words into nouns; -ful, -ous, and -al turn words into adjectives; -ly turns words into adverbs. 
 
     nature (n. — from nature, birth)   permit (n. or v.)  
     natural (adj.)      permission (n.) 
     naturalize (v.)      permissive (adj.) 
     naturalizing (v.)    permissible (adj.) 
     naturalistic (adj.)    permissibly (adv.) 
Writing  
Definitions of the standards’ three text types 
 
Argument 
Arguments are used for many purposes—to change the reader’s point of view, to bring about some action on the reader’s part, or to ask the reader to accept the writer’s explanation 
or evaluation of a concept, issue, or problem. An argument is a reasoned, logical way of demonstrating that the writer’s position, belief, or conclusion is valid. In English language arts, 
students make claims about the worth or meaning of a literary work or works. They defend their interpretations or judgments with evidence from the text(s) they are writing about. In 
history/social studies, students analyze evidence from multiple primary and secondary sources to advance a claim that is best supported by the evidence, and they argue for a 
historically or empirically situated interpretation. In science, students make claims in the form of statements or conclusions that answer questions or address problems. Using data in a 
scientifically acceptable form, students marshal evidence and draw on their understanding of scientific concepts to argue in support of their claims. Although young children are not 
able to produce fully developed logical arguments, they develop a variety of methods to extend and elaborate their work by providing examples, offering reasons for their assertions, 
and explaining cause and effect. These kinds of expository structures are steps on the road to argument. In grades K–5, the term “opinion” is used to refer to this developing form of 
argument. 
 
Informational/Explanatory Writing 
Informational/explanatory writing conveys information accurately. This kind of writing serves one or more closely related purposes: to increase readers’ knowledge of a subject, to help 
readers better understand a procedure or process, or to provide readers with an enhanced comprehension of a concept. Informational/explanatory writing addresses matters such as 
types (What are the different types of poetry?) and components (What are the parts of a motor?); size, function, or behavior (How big is the United States? What is an X-ray used for? 
How do penguins find food?); how things work (How does the legislative branch of government function?); and why things happen (Why do some authors blend genres?). To produce 
this kind of writing, students draw from what they already know and from primary and secondary sources. With practice, students become better able to develop a controlling idea and 
a coherent focus on a topic and more skilled at selecting and incorporating relevant examples, facts, and details into their writing. They are also able to use a variety of techniques to 
convey information, such as naming, defining, describing, or differentiating different types or parts; comparing or contrasting ideas or concepts; and citing an anecdote or a scenario to 
illustrate a point. Informational/explanatory writing includes a wide array of genres, including academic genres such as literary analyses, scientific and historical reports, summaries, 
and précis writing as well as forms of workplace and functional writing such as instructions, manuals, memos, reports, applications, and résumés. As students advance through the 
grades, they expand their repertoire of informational/explanatory genres and use them effectively in a variety of disciplines and domains. 
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Although information is provided in both arguments and explanations, the two types of writing have different aims. Arguments seek to make people believe that something is true or to 
persuade people to change their beliefs or behavior. Explanations, on the other hand, start with the assumption of truthfulness and answer questions about why or how. Their aim is to 
make the reader understand rather than to persuade him or her to accept a certain point of view. In short, arguments are used for persuasion and explanations for clarification. 
 
Like arguments, explanations provide information about causes, contexts, and consequences of processes, phenomena, states of affairs, objects, terminology, and so on. However, in 
an argument, the writer not only gives information but also presents a case with the “pros” (supporting ideas) and “cons” (opposing ideas) on a debatable issue. Be- cause an 
argument deals with whether the main claim is true, it demands empirical descriptive evidence, statistics, or definitions for support. When writing an argument, the writer supports his 
or her claim(s) with sound reasoning and relevant and sufficient evidence. 
 
Narrative Writing 
Narrative writing conveys experience, either real or imaginary, and uses time as its deep structure. It can be used for many purposes, such as to inform, instruct, persuade, or 
entertain. In English language arts, students produce narratives that take the form of creative fictional stories, memoirs, anecdotes, and autobiographies. Over time, they learn to 
provide visual details of scenes, objects, or people; to depict specific actions (for example, movements, gestures, postures, and expressions); to use dialogue and interior monologue 
that provide insight into the narrator’s and characters’ personalities and motives; and to manipulate pace to highlight the significance of events and create tension and suspense. In 
history/social studies, students write narrative accounts about individuals. They also construct event models of what happened, selecting from their sources only the most relevant 
information. In science, students write narrative descriptions of the step-by-step procedures they follow in their investigations so that others can replicate their procedures and 
(perhaps) reach the same results. With practice, students expand their repertoire and control of different narrative strategies. 
 
Texts that Blend Types 
Skilled writers many times use a blend of these three text types to accomplish their purposes. For example, The Longitude Prize, included above and in Appendix B, embeds narrative 
elements within a largely expository structure. Effective stu- dent writing can also cross the boundaries of type, as does the grade 12 student sample “Fact vs. Fiction and All the Grey 
Space In Between” found in Appendix C. 
 
Creative Writing beyond Narrative 
The narrative category does not include all of the possible forms of creative writing, such as many types of poetry. The Standards leave the inclusion and evaluation of other such 
forms to teacher discretion. 

 
 

The Special Place of Argument in the Standards 
While all three text types are important, the Standards put particular emphasis on students’ ability to write sound arguments on substantive topics and issues, as this ability is critical to 
college and career readiness. English and education professor Gerald Graff (2003) writes that “argument literacy” is fundamental to being educated. The university is largely an 
“argument culture,” Graff contends; therefore, K–12 schools should “teach the conflicts” so that students are adept at understanding and engaging in argument (both oral and written) 
when they enter college. He claims that because argument is not standard in most school curricula, only 20 percent of those who enter college are prepared in this respect. Theorist 
and critic Neil Postman (1997) calls argument the soul of an education because argument forces a writer to evaluate the strengths and weaknesses of multiple perspectives. When 
teachers ask students to consider two or more perspectives on a topic or issue, something far beyond surface knowledge is required: students must think critically and deeply, assess 
the validity of their own thinking, and anticipate counterclaims in opposition to their own assertions. 



	   	    
McCracken County Schools 

INTRODUCTION TO THE STANDARDS                    
ELA  KCAS 

KINDERGARTEN  
 

Intellectual Property McCracken County School. June 2012.  
Copyright 2010.  National Governors Association Center for Best Practice and Council of Chief State School Officers.  All Rights Reserved.  
 
	   	    

The unique importance of argument in college and careers is asserted eloquently by Joseph M. Williams and Lawrence McEnerney (n.d.) of the University of Chicago Writing 
Program. As part of their attempt to explain to new college students the major differences between good high school and college writing, Williams and McEnerney define argument not 
as “wrangling” but as “a serious and focused conversation among people who are intensely interested in getting to the bottom of things cooperatively”: 
Those values are also an integral part of your education in college. For four years, you are asked to read, do research, gather data, analyze it, think about it, and then communicate it 
to readers in a form . . . which enables them to assess it and use it. You are asked to do this not because we expect you all to become professional scholars, but because in just about 
any profession you pursue, you will do research, think about what you find, make decisions about complex matters, and then ex- plain those decisions—usually in writing—to others 
who have a stake in your decisions being sound ones. In an Age of Information, what most professionals do is research, think, and make arguments.) 
In the process of describing the special value of argument in college- and career-ready writing, Williams and McEnerney also establish argument’s close links to research in particular 
and to knowledge building in general, both of which are also heavily emphasized in the Standards. 

 
“Argument” and “Persuasion” 
When writing to persuade, writers employ a variety of persuasive strategies. One common strategy is an appeal to the credibility, character, or authority of the writer (or speaker). 
When writers establish that they are knowledgeable and trustworthy, audiences are more likely to believe what they say. Another is an appeal to the audience’s self-interest, sense of 
identity, or emotions, any of which can sway an audience. A logical argument, on the other hand, convinces the audience be- cause of the perceived merit and reasonable- ness of the 
claims and proofs offered rather than either the emotions the writing evokes in the audience or the character or credentials of the writer. The Standards place special emphasis on 
writing logical arguments as a particularly important form of college- and career-ready writing. 
 
Speaking and Listening  
The special role of speaking and Listening in K–5 Literacy 
 
If literacy levels are to improve, the aims of the English language arts classroom, especially in the earliest grades, must include oral language in a purposeful, systematic way, in part 
because it helps students master the printed word. Be- sides having intrinsic value as modes of communication, listening and speaking are necessary prerequisites of reading and 
writing (Fromkin, Rodman, & Hyams, 2006; Hulit, Howard, & Fahey, 2010; Pence & Justice, 2007; Stuart, Wright, Grigor, & Howey, 2002). The interrelationship between oral and 
written language is illustrated in the table below, using the distinction linguists make between receptive language (language that is heard, processed, and understood by an individual) 
and expressive language (language that is generated and produced by an individual). 

 
Receptive and Expressive Oral and Written Language 
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Oral language development precedes and is the foundation for written language development; in other words, oral language is primary and written language builds on it. Children’s 
oral language competence is strongly predictive of their facility in learning to read and write: listening and speaking vocabulary and even mastery of syntax set boundaries as to what 
children can read and understand no matter how well they can decode (Catts, Adolf, & Weismer, 2006; Hart & Risley, 1995; Hoover & Gough, 1990: Snow, Burns, & Griffin, 1998). 
For children in preschool and the early grades, receptive and expressive abilities do not develop simultaneously or at the same pace: receptive language generally precedes 
expressive language. Children need to be able to understand words before they can produce and use them.  Oral language is particularly important for the youngest students. Hart 
and Risley (1995), who studied young children in the context of their early family life and then at school, found that the total number of words children had heard as preschoolers 
predicted how many words they understood and how fast they could learn new words in kindergarten. Preschoolers who had heard more words had larger vocabularies once in 
kindergarten. Furthermore, when the students were in grade 3, their early language competence from the preschool years still accurately predicted their language and reading 
comprehension. The preschoolers who had heard more words, and subsequently had learned more words orally, were better readers. In short, early language advantage persists and 
manifests itself in higher levels of literacy. A meta-analysis by Sticht and James (1984) indicates that the importance of oral language extends well beyond the earliest grades. 
        

 
Listening and Reading Comprehension, by Age 

 

 
The research strongly suggests that the English language arts classroom should explicitly address the link between oral and written language, exploiting the influence of oral language 
on a child’s later ability to read by allocating instructional time to building children’s listening skills, as called for in the Standards. The early grades should not focus on decoding alone, 
nor should the later grades pay attention only to building reading comprehension. Time should be devoted to reading fiction and content-rich selections aloud to young children, just as 
it is to providing those same children with the skills they will need to decode and encode. 
This focus on oral language is of greatest importance for the children most at risk—children for whom English is a second language and children who have not been exposed at home 
to the kind of language found in written texts (Dickinson & Smith, 1994). Ensuring that all children in the United States have access to an excellent education requires that issues of 
oral language come to the fore in elementary classrooms. 



	   	    
McCracken County Schools 

INTRODUCTION TO THE STANDARDS                    
ELA  KCAS 

KINDERGARTEN  
 

Intellectual Property McCracken County School. June 2012.  
Copyright 2010.  National Governors Association Center for Best Practice and Council of Chief State School Officers.  All Rights Reserved.  
 
	   	    

Read-alouds and the reading-speaking-Listening Link 
Generally, teachers will encourage children in the upper elementary grades to read texts independently and reflect on them in writing. However, children in the early grades—
particularly kindergarten through grade 3—benefit from participating in rich, structured conversations with an adult in response to written texts that are read aloud, orally comparing 
and contrasting as well as analyzing and synthesizing (Bus, Van Ijzendoorn, & Pellegrini, 1995; Feitelstein, Goldstein, Iraqui, & Share, 1993; Feitelstein, Kita, & Goldstein, 1986; 
Whitehurst et al., 1988). The Standards acknowledge the importance of this aural dimension of early learning by including a robust set of K–3 Speaking and Listening standards and 
by offering in Appendix B an extensive number of read-aloud text exemplars appropriate for K–1 and for grades 2–3. 
Because, as indicated above, children’s listening comprehension likely outpaces reading comprehension until the middle school years, it is particularly important that students in the 
earliest grades build knowledge through being read to as well as through reading, with the balance gradually shifting to reading independently. By reading a story or nonfiction 
selection aloud, teachers allow children to experience written language without the burden of decoding, granting them access to content that they may not be able to read and 
understand by themselves. Children are then free to focus their mental energy on the words and ideas presented in the text, and they will eventually be better prepared to tackle rich 
written content on their own. Whereas most titles selected for kindergarten and grade 1 will need to be read aloud exclusively, some titles selected for grades 2–5 may be appropriate 
for read-alouds as well as for reading independently. Reading aloud to students in the upper grades should not, however, be used as a substitute for independent reading by students; 
read-alouds at this level should supplement and enrich what students are able to read by themselves. 

 
Language  
Overview 
The Standards take a hybrid approach to matters of conventions, knowledge of language, and vocabulary. As noted in the table below, certain elements important to reading, writing, 
and speaking and listening are included in those strands to help provide a coherent set of expectations for those modes of communication. 

 
Elements of the Language Standards in the Reading, Writing, and Speaking and Listening Strands 
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In many respects, however, conventions, knowledge of language, and vocabulary extend across reading, writing, speaking, and listening. Many of the conventions-related standards 
are as appropriate to formal spoken English as they are to formal written English. Language choice is a matter of craft for both writers and speakers. New words and phrases are 
acquired not only through reading and being read to but also through direct vocabulary instruction and (particularly in the earliest grades) through purposeful classroom discussions 
around rich content. The inclusion of Language standards in their own strand should not be taken as an indication that skills related to conventions, knowledge of language, and 
vocabulary are unimportant to reading, writing, speaking, and listening; indeed, they are inseparable from such contexts. 
 
Conventions and Knowledge of Language 
Teaching and Learning the Conventions of Standard English 
 
Development of Grammatical Knowledge 
Grammar and usage development in children and in adults rarely follows a linear path. Native speakers and language learners often begin making new errors and seem to lose their 
mastery of particular grammatical structures or print conventions as they learn new, more complex grammatical structures or new usages of English, such as in college- level 
persuasive essays (Bardovi-Harlig, 2000; Bartholomae, 1980; DeVilliers & DeVilliers, 1973; Shaughnessy, 1979). These errors are often signs of language development as learners 
synthesize new grammatical and usage knowledge with their current knowledge. Thus, students will often need to return to the same grammar topic in greater complex- ity as they 
move through K–12 schooling and as they increase the range and complexity of the texts and communicative contexts in which they read and write. The Standards account for the 
recursive, ongoing nature of grammatical knowledge in two ways. First, the Standards return to certain important language topics in higher grades at greater levels of sophistication. 
For instance, instruction on verbs in early elementary school (K–3) should address simple present, past, and future tenses; later instruction should extend students’ knowledge of 
verbs to other tenses (progressive and perfect tenses8 in grades 4 and 5), mood (modal auxiliaries in grade 4 and grammatical mood in grade 8) and voice (active and passive voice 
in grade 8). Second, the Standards identify with an asterisk (*) certain skills and understandings that students are to be introduced to in basic ways at lower grades but that are likely in 
need of being 
 
Making Appropriate Grammar and Usage Choices in Writing and Speaking 
Students must have a strong command of the grammar and usage of spoken and written standard English to succeed academically and professionally. Yet there is great variety in the 
language and grammar features of spoken and writ- ten standard English (Biber, 1991; Krauthamer, 1999), of academic and everyday standard English, and of the language of 
different disciplines (Schleppegrell, 2001). Furthermore, in the twenty-first century, students must be able to communicate effectively in a wide range of print and digital texts, each of 
which may require different grammatical and usage choices to be effective. Thus, grammar and usage instruction should acknowledge the many varieties of English that exist and 
address differences in grammatical structure and usage between these varieties in order to help students make purposeful language choices in their writing and speaking (Fogel & 
Ehri, 2000; Wheeler & Swords, 2004). Students must also be taught the purposes for using particular grammatical features in particular disciplines or texts; if they are taught simply to 
vary their grammar and language to keep their writing “interesting,” they may actually become more confused about how to make effective language choices (Lefstein, 2009). The 
Standards encourage this sort of instruction in a number of ways, most directly through a series of grade-specific standards associated with Language CCR standard 3 that, beginning 
in grade 1, focuses on making students aware of language variety. 
 
Using Knowledge of Grammar and Usage for Reading and Listening Comprehension 
Grammatical knowledge can also aid reading comprehension and interpretation (Gargani, 2006; Williams, 2000, 2005). Researchers recommend that students be taught to use 
knowledge of grammar and usage, as well as knowledge of vocabulary, to comprehend complex academic texts (García & Beltrán, 2003; Short & Fitzsimmons, 2007; RAND Reading 
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Study Group, 2002). At the elementary level, for example, students can use knowledge of verbs to help them understand the plot and characters in a text (Williams, 2005). At the 
secondary level, learning the grammatical structures of nonstandard dialects can help students understand how accomplished writers such as Harper Lee, Langston Hughes, and 
Mark Twain use various dialects of English to great advantage and effect, and can help students analyze setting, character, and author’s craft in great works of literature. Teaching 
about the grammatical patterns found in specific disciplines has also been shown to help English language learners’ reading comprehension in general and reading comprehension in 
history classrooms in particular (Achugar, Schleppegrell, & Oteíza, 2007; Gargani, 2006). 
As students learn more about the patterns of English grammar in different communicative contexts throughout their K–12 academic careers, they can develop more complex 
understandings of English grammar and usage. Students can use this understanding to make more purposeful and effective choices in their writing and speaking and more accurate 
and rich interpretations in their reading and listening. 
 
Progressive Language Skills in the Standards 
While all of the Standards are cumulative, certain Language skills and understandings are more likely than others to need to be retaught and relearned as students advance through 
the grades. Beginning in grade 3, the Standards note such “progressive” skills and understandings with an asterisk (*) . These skills and understandings should be mastered at a basic 
level no later than the end of the grade in which they are introduced in the Standards. In subsequent grades, as their writing and speaking become more sophisticated, students will 
need to learn to apply these skills and understandings in more advanced ways. 
 

Language Progressive Skills, by Grade 
The following standards, marked with an asterisk (*) in the main Standards document, are particularly likely to require continued attention in higher grades as they are applied to increasingly sophisticated writing and speaking. 
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Vocabulary 
Acquiring Vocabulary 
The importance of students acquiring a rich and varied vocabulary cannot be overstated. Vocabulary has been empirically connected to reading comprehension since at least 1925 
(Whipple, 1925) and had its importance to comprehension confirmed in recent years (National Institute of Child Health and Human Development, 2000). It is widely accepted among 
researchers that the difference in students’ vocabulary levels is a key factor in disparities in academic achievement (Baumann & Kameenui, 1991; Becker, 1977; Stanovich, 1986) but 
that vocabulary instruction has been neither frequent nor systematic in most schools (Biemiller, 2001; Durkin, 1978; Lesaux, Kieffer, Faller, & Kelley, 2010; Scott & Nagy, 1997). 
 
Research suggests that if students are going to grasp and retain words and comprehend text, they need incremental, repeated exposure in a variety of contexts to the words they are 
trying to learn. When students make multiple connections between a new word and their own experiences, they develop a nuanced and flexible understanding of the word they are 
learning. In this way, students learn not only what a word means but also how to use that word in a variety of contexts, and they can apply appropriate senses of the word’s meaning 
in order to understand the word in different contexts (Landauer & Dumais, 1997; Landauer, McNamara, Dennis, & Kintsch, 2007; Nagy, Herman, & Ander- son, 1985). 
Initially, children readily learn words from oral conversation because such conversations are context rich in ways that aid in vocabulary acquisition: in discussions, a small set of words 
(accompanied by gesture and intonation) is used with great frequency to talk about a narrow range of situations children are exposed to on a day-to-day basis. Yet as children reach 
school age, new words are introduced less frequently in conversation, and consequently vocabulary acquisition eventually stagnates by grade 4 or 5 unless students acquire 
additional words from written context (Hayes & Ahrens, 1988). 
 
Written language contains literally thousands of words more than are typically used in conversational language. Yet writing lacks the interactivity and nonverbal context that make 
acquiring vocabulary through oral conversation relatively easy, which means that purposeful and ongoing concentration on vocabulary is needed (Hayes & Ahrens, 1988). In fact, at 
most between 5 and 15 percent of new words encountered upon first reading are retained, and the weaker a student’s vocabulary is the smaller the gain (Daneman & Green, 1986; 
Hayes & Ahrens, 1988; Herman, Anderson, Pear- son, & Nagy, 1987; Sternberg & Powell, 1983).  
 
The challenge in reaching what we might call “lexical dexterity” is that, in any given instance, it is not the entire spectrum of a word’s history, meanings, usages, and features that 
matters but only those aspects that are relevant at that moment. Therefore, for a reader to grasp the meaning of a word, two things must happen: first, the reader’s internal 
representation of the word must be sufficiently complete and well articulated to allow the intended meaning to be known to him or her; second, the reader must understand the context 
well enough to select the intended meaning from the realm of the word’s possible meanings (which in turn depends on understanding the surrounding words of the text). 
Key to students’ vocabulary development is building rich and flexible word knowledge. Students need plentiful opportunities to use and respond to the words they learn through playful 
informal talk, discussion, reading or being read to, and responding to what is read.  Students benefit from instruction about the connections and patterns in language. Developing in 
students an analytical attitude toward the logic and sentence structure of their texts, alongside an awareness of word parts, word origins, and word relationships, provides students 
with a sense of how language works such that syntax, morphology, and etymology can become useful cues in building meaning as students encounter new words and concepts 
(Beck, McKeown, & Kucan, 2008). Although direct study of language is essential to student progress, most word learning occurs indirectly and unconsciously through normal reading, 
writing, listening, and speaking (Miller, 1999; Nagy, Anderson, & Herman, 1987).  As students are exposed to and interact with language throughout their school careers, they are able 
to acquire understandings of word meanings, build awareness of the workings of language, and apply their knowledge to comprehend and produce language. 
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Three Tiers of Words 
Isabel L. Beck, Margaret G. McKeown, and Linda Kucan (2002, 2008) have outlined a useful model for conceptualizing categories of words readers encounter in texts and for 
understanding the instructional and learning challenges that words in each category present. They describe three levels, or tiers, of words in terms of the words’ commonality (more to 
less frequently occurring) and applicability (broader to narrower). 
While the term tier may connote a hierarchy, a ranking of words from least to most important, the reality is that all three tiers of words are vital to comprehension and vocabulary 
development, although learning tier two and three words typically requires more deliberate effort (at least for students whose first language is English) than does learning tier one 
words. 

Tier One Words are the words of everyday speech usually learned in the early grades, albeit not at the same rate by all children. They are not considered a challenge to the 
average native speaker, though English language learners of any age will have to attend carefully to them. While Tier One words are important, they are not the focus of this 
discussion. 
Tier Two Words (what the Standards refer to as general academic words) are far more likely to appear in written texts than in speech. They appear in all sorts of texts: 
informational texts (words such as relative, vary, formulate, specificity, and accumulate), technical texts (calibrate, itemize, periphery), and literary texts (misfortune, 
dignified, faltered, unabashedly). Tier Two words often represent subtle or precise ways to say relatively simple things—saunter instead of walk, for example. Because Tier 
Two words are found across many types of texts, they are highly generalizable. 
Tier Three Words (what the Standards refer to as domain-specific words) are specific to a domain or field of study (lava, carburetor, legislature, circumference, aorta) and 
key to understanding a new concept within a text. Because of their specificity and close ties to content knowledge, Tier Three words are far more common in informational 
texts than in literature. Recognized as new and “hard” words for most readers (particularly student readers), they are often explicitly defined by the author of a text, 
repeatedly used, and otherwise heavily scaffolded (e.g., made a part of a glossary). 

 
Tier Two Words and Access to Complex Texts 
Because Tier Three words are obviously unfamiliar to most students, contain the ideas necessary to a new topic, and are recognized as both important and specific to the subject area 
in which they are instructing students, teachers of- ten define Tier Three words prior to students encountering them in a text and then reinforce their acquisition through- out a lesson. 
Unfortunately, this is not typically the case with Tier Two words, which by definition are not unique to a particular discipline and as a result are not the clear responsibility of a particular 
content area teacher. What is more, many Tier Two words are far less well defined by contextual clues in the texts in which they appear and are far less likely to be defined explicitly 
within a text than are Tier Three words. Yet Tier Two words are frequently encountered in complex written texts and are particularly powerful because of their wide applicability to 
many sorts of reading. Teachers thus need to be alert to the presence of Tier Two words and determine which ones need careful attention. 
 
Tier Three Words and Content Learning 
This normal process of word acquisition occurs up to four times faster for Tier Three words when students have become familiar with the domain of the discourse and encounter the 
word in different contexts (Landauer & Dumais, 1997). Hence, vocabulary development for these words occurs most effectively through a coherent course of study in which subject 
matters are integrated and coordinated across the curriculum and domains become familiar to the student over several days or weeks. 
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Examples of Tier Two and Tier Three Words in Context 
The following annotated samples call attention to tier two and tier three words in particular texts and, by singling them out, foreground the importance of these words to the meaning of 
the texts in which they appear.  
      Example 1: Volcanoes (Grades 4–5 Text Complexity Band 
Excerpt 
In early times, no one knew how volcanoes formed or why they spouted red-hot molten rock. In modern times, scientists began to study volcanoes. They still don’t know all the answers, but they know 
much about how a volcano works.  Our planet made up of many layers of rock. The top layers of solid rock are called the crust. Deep beneath the crust is the mantle, where it is so hot that some rock 
melts. The melted, or molten, rock is called magma.  Volcanoes are formed when magma pushes its way up through the crack in Earth’s crust. This is called a volcanic eruption. When magma pours forth 
on the surface, it is called lava.  Simon, Seymour. Volcanoes. New York: HarperCollins, 2006. (2006) 
 
Of the Tier Two words, among the most important to the overall meaning of the excerpt is layers. An understanding of the word layers is necessary both to visualize the structure of the crust (“the top 
layers of solid rock are called the crust”) and to grasp the notion of the planet being composed of layers, of which the crust and the mantle are upper- most. Perhaps equally important are the word 
spouted and the phrase pours forth; an understanding of each of these is needed to visualize the action of a volcano. The same could be said of the word surface. Both layers and surface are likely to 
reappear in middle and high school academic texts in both literal and figurative contexts (“this would seem plausible on the surface”; “this story has layers of meaning”), which would justify more intensive 
instruction in them in grades 4–5. 
Tier Three words often repeat; in this excerpt, all of the Tier Three words except mantle and lava appear at least twice. Volcano(es) appears four times—five if volcanic is counted. As is also typical with 
Tier Three words, the text provides the reader with generous support in determining meaning, including explicit definitions (e.g., “the melted, or molten, rock is called magma”) and repetition and 
overlapping sentences (e.g., . . . called the crust. Deep beneath the crust . . .). 
 
Exemplars of Reading Text complexity, Quality, and Range & Sample Performance Tasks Related to Core Standards 
Selecting Text Exemplars 
The following text samples primarily serve to exemplify the level of complexity and quality that the Standards require all students in a given grade band to engage with. Additionally, 
they are suggestive of the breadth of texts that students should encounter in the text types required by the Standards. The choices should serve as useful guideposts in helping 
educators select texts of similar complexity, quality, and range for their own classrooms. They expressly do not represent a partial or complete reading list. 
The process of text selection was guided by the following criteria: 

Complexity. Appendix A describes in detail a three-part model of measuring text complexity based on qualitative and quantitative indices of inherent text difficulty balanced 
with educators’ professional judgment in matching readers and texts in light of particular tasks. In selecting texts to serve as exemplars, the work group began by soliciting 
contributions from teachers, educational leaders, and researchers who have experience working with students in the grades for which the texts have been selected. These 
contributors were asked to recommend texts that they or their colleagues have used successfully with students in a given grade band. The work group made final selections 
based in part on whether qualitative and quantitative measures indicated that the recommended texts were of sufficient complexity for the grade band. For those types of 
texts—particularly poetry and multimedia sources—for which these measures are not as well suited, professional judgment necessarily played a greater role in selection. 
Quality. While it is possible to have high-complexity texts of low inherent quality, the work group solicited only texts of recognized value. From the pool of submissions 
gathered from outside contributors, the work group selected classic or historically significant texts as well as contemporary works of comparable literary merit, cultural 
significance, and rich content. 
Range. After identifying texts of appropriate complexity and quality, the work group applied other criteria to ensure that the samples presented in each band represented as 
broad a range of sufficiently complex, high- quality texts as possible. Factors considered were initial publication date, authorship, and subject matter. 
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Sample Performance Tasks 
The text exemplars are supplemented by brief performance tasks that further clarify the meaning of the Standards. These sample tasks illustrate specifically the application of the 
Standards to texts of sufficient complexity, quality, and range. Relevant Reading standards are noted in brackets following each task, and the words in italics in the task reflect the 
wording of the Reading standard itself. (Individual grade-specific Reading standards are identified by their strand, grade, and number, so that RI.4.3, for example, stands for Reading, 
Informational Text, grade 4, standard 3.)            

SEE COMMON CORE STANDARDS FOR LISTING OF EXEMPLAR TEXTS 
APPENDIX B 

http://www.corestandards.org/assets/Appendix_B.pdf	  
	  
 

Samples of Student Writing 
Following are writing samples that have been annotated to illustrate the criteria required to meet the Common Core State Standards for particular types of writing—argument, 
informative/explanatory text, and narrative—in a given grade. Each of the samples exhibits at least the level of quality required to meet the Writing standards for that grade. 
The range of accomplishment within each grade reflects differences in individual development as well as in the conditions under which the student writers were expected to work. 
Some of the samples were written in class or as homework; others were written for on-demand assessments; still others were the result of sustained research projects. Where 
possible, each sample includes information about the circumstances under which it was produced. The samples come from students in kindergarten through grade 12. The students 
attended school in a number of states and districts across the country.  At the lower grades, the samples include “opinion” writing, an elementary type of argument in which students 
give reasons for their opinions and preferences. Because reasons are required, such writing helps prepare students for drafting the arguments they will be expected to create 
beginning in grade 6. 

SEE COMMON CORE STANDARDS FOR SAMPLES OF STUDENT WRITING 
APPENDIX C  

http://www.corestandards.org/assets/Appendix_C.pdf 
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RF.K.1a 
STANDARD 
RF.K.1 b, c	  

STANDARD 
RF.K.1 d	  

STANDARD 
RF.K.2	  

STANDARD 
RL.K.1 

STANDARD 
RF.K.2	  

STANDARD 
RF.K.2	  

STANDARD 
RF.K.3	  

STANDARD 
RL.K.10	  

STANDARD 
RF.K.3c	  

STANDARD 
RF.K.3 a, c	  

STANDARD 
RF.K.4	  

STANDARD 
RI.K.1 

STANDARD 
RL.K.2	  

STANDARD 
RF.K.4	  

STANDARD 
RL.K.7	  

STANDARD 
RI.K.10 

STANDARD 
RL.K.3	  

STANDARD 
RL.K.4	  

STANDARD 
RI.K.3	  

STANDARD 
SL.K.1 

STANDARD 
RL.K.5 

STANDARD 
RL.K.7 

STANDARD 
RI.K.7	  

STANDARD 
SL.K.2 

STANDARD 
RL.K. 6 

STANDARD 
RL.K.9 

STANDARD 
RI.K.8	  

STANDARD 
SL.K.3 

STANDARD 
RL.K.7 

STANDARD 
RI.K.1 

STANDARD 
RI.K.9	  

STANDARD 
SL.K.4 

STANDARD 
RI.K.2	  

STANDARD 
RI.K.2	  

STANDARD 
W.K.3	  

STANDARD 
SL.K.5 

STANDARD 
RI.K.5 

STANDARD 
RI.K.3	  

STANDARD 
W.K.5	  

STANDARD 
SL.K.6	  

STANDARD 
RI.K.6	  

STANDARD 
RI.K.4	  

STANDARD 
W.K.6	  

STANDARD 
L.K.1 

STANDARD 
RI.K.7	  

STANDARD 
RI.K.7	  

STANDARD 
W.K.7	  

STANDARD 
L.K.2 

STANDARD 
W.K.1	  

STANDARD 
W.K.2	  

STANDARD 
W.K.8	  

STANDARD 
L.K.5 

STANDARD 
SL.K.5 

STANDARD 
SL.K.5	  

STANDARD 
SL.K.5	  

STANDARD 
L.K.6 

STANDARD 
L.K.1	  

STANDARD 
L.K.1	  

STANDARD 
L.K.1	  

 STANDARD 
L.K.2	  

STANDARD 
L.K.2	  

STANDARD 
L.K.2	  

 STANDARD 
SL.K.5 

STANDARD 
L.K.5	  

STANDARD 
L.K.4	  

  	   STANDARD 
L.K.5	  
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McCracken County Public Schools 

KINDERGARTEN 
1st Quarter 

KCAS - ELA 
2012 – 2013 

RF.K.1 Demonstrate understanding of the organization and basic features of print. 
RF.K.1a Follow words from left to right, top to bottom, and page by page. 
RL.K.1 With prompting and support, ask and answer questions about key details in a text. 
RL.K.10 Actively engage in group reading activities with purpose and understanding. 
RI.K.1 With prompting and support, ask and answer questions about key details in a text. 
RI.K.10 Actively engage in group reading activities with purpose and understanding. 
SL.K.1 Participate in collaborative conversations with diverse partners about kindergarten topics and texts 

with peers and adults in small and larger groups. 
SL.K.1a Follow agreed-upon rules for discussions (e.g., listening to others and taking turns speaking about 

the topics and texts under discussion). 
SL.K.1b Continue a conversation through multiple exchanges. 
SL.K.2 Confirm understanding of a text read aloud or information presented orally or through other media 

by asking and answering questions about key details and requesting clarification if something is not 
understood. 

SL.K.3 Ask and answer questions in order to seek help, get information, or clarify something that is not 
understood. 

SL.K.4 Describe familiar people, places, things, and events and, with prompting and support, provide 
additional detail. 

SL.K.5 Add drawings or other visual displays to descriptions as desired to provide additional detail. 
SL.K.6 Speak audibly and express thoughts, feelings, and ideas clearly. 
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L.K.1a Print many upper- and lowercase letters. 
L.K.1b Use frequently occurring nouns and verbs. 
L.K.1c Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes). 
L.K.1d Understand and use question words (interrogatives) (e.g., who, what, where, when, why, how). 
L.K.1e Use the most frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with). 
L.K.1f Produce and expand complete sentences in shared language activities. 
L.K.2a Capitalize the first word in a sentence and the pronoun I. 
L.K.2b Recognize and name end punctuation. 
L.K.2c Write a letter or letters for most consonant and short-vowel sounds (phonemes). 
L.K.2d Spell simple words phonetically, drawing on knowledge of sound-letter relationships. 
L.K.5 With guidance and support from adults, explore word relationships and nuances in word meanings. 
L.K.5a Sort common objects into categories (e.g., shapes, foods) to gain a sense of the concepts the 

categories represent. 
L.K.5b Demonstrate understanding of frequently occurring verbs and adjectives by relating them to their 

opposites (antonyms). 
L.K.5c Identify real-life connections between words and their use (e.g., note places at school that are 

colorful). 
L.K.5d Distinguish shades of meaning among verbs describing the same general action (e.g., walk, march, 

strut, prance) by acting out the meanings. 
L.K.6 Use words and phrases acquired through conversations, reading and being read to, and 

responding to texts. 
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KINDERGARTEN 
1st Quarter 

KINDERGARTEN VOCABULARY 
ASSESSMENT VOCABULARY CONTENT VOCABULARY 

Apply – use 
Associate – connect 
Blend – put together 
Clarify – tell more about 
Compare – what is alike 
Contrast – what is different 
Decode – break apart 
Define – tell 
Demonstrate - show 
Describe – tell 
Determine – figure out 
Discuss – talk about/tell 
Distinguish – tell the difference 
Elements – parts 
Experiences – events 
Formulate – make/create 
Gather – bring together 
Identify – name/find 
Key Details/Key Ideas – important parts 
Observe – watch 
Participate – take part in 
Phrase – groups of words 
Presentation – show 
Produce – make 
Pronounce – say 
Publish – share 
Punctuate - . ? ! 
React – talk about 
Recognize – name/tell/ show 

Relationship –connect 
Relevant – important 
Respond – answer 
Select – choose 
Substitute – change 
Understand – know 

	  
	  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
action, activities, adjectives, alphabet, answer, antonym, 
ask, book, bottom/top, capitalize, category, clarify, 
common, connection, consonant, conversation, details, 
different, direction, discussion, drawing, events (main, 
major), express, familiar, feelings, idea, left/right, letters, 
listening, lowercase letter, meaning, noun, opposite, 
order, page, people, place, picture, plural, prepositions, 
print, pronoun, punctuation (period, exclamation point, 
question mark), question word, reading, right-side up, 
rules, similar, speaking, text, thing, thought, uppercase 
letter, verb, vowel, word 
 
 
DOMAIN SPECIFIC VOCABULARY: 
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FOUNDATIONAL SKILLS:  Print Concepts 
ENDURING UNDERSTANDING:  
Knowing how a book works helps make meaning to the story. 

ESSENTIAL QUESTIONS:  
How do I use this book? 
Why do we have letters and words? 

STANDARD 
RF.K.1 

STANDARD: 
Demonstrate understanding of the organization and basic features of print.  

a) Follow words from left to right, top to bottom, and page-by-page.  
	  

CONTENT FOCUS 
Readers understand that and show Print Concepts by demonstrating their understanding that print carries meaning by incorporating the functions of print in play activities (e.g., orders 
from a menu in pretend play, taking messages from pretend phone calls). They show an understanding of single words initially by using environmental print (Stop signs, fast food chains). 
The more readers experience text, the greater their understanding is of its make up (words are made of letters, spaces between words). Discussing the roles of the author and illustrator 
helps readers distinguish between illustrations and printed text and builds an understanding of the ways that print and image carry and contribute to meaning. These skills are important 
foundations for reading comprehension skills these readers will use throughout their lives.	  	  

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

Recognize that  
§ books are read from left to right and top to 

bottom. 
§ print has specific directionality. 
§ pages are turned in a specific order 
 

 § Demonstrate how to hold a book 
correctly. 

§ Turn pages in a book from front to back 
and read the left page before the 
right. 

§ Locate on a printed page where to start 
reading with multiple lines of text. 

§ Track text with a finger on a printed 
page from left to right. 

§ Track text with finger from one line of 
the printed page to the next line on 
the same printed page (return 
sweep). 
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KEY IDEAS & DETAILS 
Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence 
when writing or speaking to support conclusions drawn from the text. 
ENDURING UNDERSTANDING:  
	  Imaginative texts can provide rich and timeless insights into universal themes, dilemmas and social  
realities of the world in which we live. Literary text represents complex stories in which the reflective  
and apparent thoughts and actions of human beings are revealed. Life therefore shapes literature and  
literature shapes life.  

 

ESSENTIAL QUESTIONS:  
How am I sure I understand what I just read? 
Why does asking and answering questions clarify my  
understanding of the text? 

STANDARD 
RL.K.1 

STANDARD:   
With prompting and support, ask and answer questions about key details in a text.  

 

CONTENT FOCUS 
	  Grade K:  The focus of Key Ideas and Details is the readers’ ability to understand the information in what they have read or what has been read to them. The ability to 
develop and respond to questions encourages the emergence of critical thinking and aids in literacy development. As that development occurs, readers are able to retell 
stories they have heard. This skill increases and prolongs a reader’s enjoyment and provides the opportunity for building toward emergent writing skills. Students’ 
understanding of how a story works will deepen as they apply these skills and practice using the academic vocabulary that accompanies literary discussion (i.e., plot, 
character, setting).  
1st Grade:  Students will be expected to identify the main idea and theme of, make inferences from and make comparisons between plot elements	  

 

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Define key details. 
§ Define predictions. 
§ Define inferences. 
§ Identify background knowledge that helps the 

reader comprehend the text. 
§ Identify the 5 W’s + H questions (who, what, 

where, when, why and how). 
 
 
 

§ Explain how authors include key details 
in literary texts which can help a reader 
ask and answer questions. 

§    Explain how good readers know a 
question is different from a statement 
and requires an answer. 

With prompting and support… 
• Make reasonable predictions about text 
• Use information from the text and background 

knowledge to make inferences 
• Ask and answer questions which begin with 

who, what, where, when why, and how. 
• Ask and answer questions about key details in 

a text. 
 
 



McCracken County Schools                     
ELA  KCAS  2012-2013    

Kindergarten  – 1st  Quarter	  
	  
	  

Intellectual Property McCracken County School. June 2012.  
Copyright 2010.  National Governors Association Center for Best Practice and Council of Chief State School Officers.  All Rights Reserved.  
 

6	  

	  
CCR:  Range of Reading and Level of Text Complexity 
Read and comprehend complex literary and informational texts independently and proficiently. 

ENDURING UNDERSTANDING:  
To build a foundation for college and career readiness, students must read widely and deeply from among a 
broad range of high-quality and increasingly challenging informational texts.  

ESSENTIAL QUESTIONS:  
How do I demonstrate active listening? 
How do informational texts differ from literary texts? 

STANDARD 
RL.K.10 

STANDARD:   
Actively engage in group reading activities with purpose and understanding.  

CONTENT FOCUS 
Grade K: By reading informational texts in history/social studies, science and other disciplines, students build a foundation of knowledge in these fields that also will give them the 
background to be better readers in all content areas. Students can only gain this foundation when the curriculum is structured intentionally and coherently to develop rich content 
knowledge within and across grades. Students also acquire the habits of reading independently and closely, which are essential to their future success.  
1st Grade:  Students will be asked to read, comprehend and use ideas gathered from texts with more complex literary and informational structures and content.	   

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

  
 
 
 
 
 
 
 
 
 
 
 
 
 

 § Follow the rules my teacher gives for listening. 
§ Listen by facing the speaker, sitting still, and 

making eye contact. 
§ Ask and answer questions about what s being 

read. 
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CCR:  KEY IDEAS & DETAILS 
Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence 
when writing or speaking to support conclusions drawn from the text. 

ENDURING UNDERSTANDING:  
Knowledge-based information is an ever-changing expanding genre that 
encompasses daily communication. The ability to comprehend and analyze 
informational texts develops critical thinking, promotes logical reasoning and 
expands one’s sense of the world.  

ESSENTIAL QUESTIONS:  
How does prior knowledge assist in learning new content? 
Why is prediction important to help make meaning of reading? 

STANDARD 
RI.K.1 

STANDARD:   
With prompting and support, ask and answer questions about key details in a text. 

CONTENT FOCUS: 
Reading for Key Ideas and Details is reading with purpose. It helps the reader focus on content and comprehension. Early exposure to informational texts provides the foundation for the 
demands of reading and writing in later grades. As texts and topics are introduced, it is important to scaffold student learning by modeling strategies that support comprehension and 
encourage students to make their own connections to texts.  
1st Grade:  Students are expected to use questioning strategies to improve comprehension of text, use text details to support findings and inferences and begin to use direct quotes as 
evidence or support in discussions and writing.	  	   

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL PRODUCT 

 
§ Explain that key 

details are 
important to the 
story or text. 

§ Know where to find 
the title, cover, 
author, and 
illustrator of a 
book. 

§ Identify text type. 
§ Recall from text. 

§ Set a purpose for reading. 
§ Access prior knowledge. 
§ Describe what is directly stated in the 

text. 
§ Confirm predictions using details from the 

text. 
§ Explain how authors include key details 

in informational texts, which can help a 
reader ask and answer questions. 

§ Explain how good readers know a 
question is different from a statement 
and requires an answer. 

§ Ask & answer questions about key details of text: who, what, 
when, where, why, how 

§ Ask & answer questions before, during, and after reading text. 
§ Make predictions about the text. 
§ Use text features & graphics to develop understanding. 

With prompting and support… 
§ Make reasonable predictions about text 
§ Use information from the background knowledge and 

information from the text to make inferences  
§ Ask and answer questions which begin with who, what, 

where, when why, and how 
§ Ask and answer questions about key details in a text. 
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CCR:  RANGE OF READING & LEVEL OF TEXT COMPLEXITY 
Read and comprehend complex literary and informational texts independently and proficiently. 
ENDURING UNDERSTANDING:  

To build a foundation for college and career readiness, students must read widely and deeply from 
 among a broad range of high-quality and increasingly challenging informational texts.  

 

ESSENTIAL QUESTIONS:  
What skills do good readers possess? 

STANDARD 
RI.K.10 

STANDARD:   
Actively engage in group reading activities with purpose and understanding.  

CONTENT FOCUS 
Grade K:  By reading informational texts in history/social studies, science, and other disciplines, students build a foundation of knowledge in these fields that also will give 
them the background to be better readers in all content areas. Students can only gain this foundation when the curriculum is structured intentionally and coherently to develop 
rich content knowledge within and across grades. Students also acquire the habits of reading independently and closely, which are essential to their future success.  
1st Grade:  Students will be asked to read, comprehend and use ideas gathered from texts with more complex literary and informational structures and content.	  	  

 

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

  
 
 
 
 
 
 
 
 
 
 
 

 § Follow the rules for speaking and listening in 
group activities. 

§ Listen to a group member by facing the 
speaker, sitting still, and making eye 
contact. 

§ Ask and answer questions about what is being 
read or discussed. 
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CCR:  COMPREHENSION & COLLABORATION 
Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others’ 
ideas and expressing their own clearly and persuasively. 

ENDURING UNDERSTANDING:  
Strong listening and speaking skills are critical for learning and communicating and allowing us to 
understand our world better. Applying these skills to collaboration amplifies each individual’s contributions 
and leads to new and unique understandings and solutions.  

ESSENTIAL QUESTIONS:  
Why is it important to stay on topic during a discussion? 
What do good listening strategies look like? 
How do asking & answering questions clarify 
understanding? 

 
STANDARD 

SL.K.1 
 

STANDARD:   
Participate in collaborative conversations with diverse partners about kindergarten topics and texts 
with peers and adults in small and larger groups.  

a) Follow agreed-upon rules for discussions (e.g., listening to others and taking turns speaking about the topics and 
texts under discussion).  

b) Continue a conversation through multiple exchanges.	  	  
CONTENT FOCUS 
As kindergarten students enter school, they develop an understanding of the importance of Comprehension and Collaboration as a part of the classroom discourse process. Like 
writing, speaking is a composition process with informal and formal structures. Most often students at this level are involved in informal speaking situations. It is the responsibility of the 
teacher to create a classroom atmosphere that promotes active participation by all students in classroom talk.  
When students talk with one another, they develop the skills of questioning and elaboration and are able to reflect on a range of ideas. Classroom talk helps children to think and learn.  
.	    

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Understand basic rules for group discussions (e.g. 
raise hand to talk, take turns, listen quietly, 
respond appropriately, etc).  

§ Know consequences of not following the rules. 

§ Add appropriate ideas to support or 
extend a conversation.   

§ Ask and answer questions to clarify 
understanding. 

§ Participate in a variety of group activities. 
§ Participate in conversations with adults & peers. 
§ Demonstrate active listening strategies. 
§ Demonstrate staying on topic through multiple 

exchanges in a conversation. 
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CCR: COMPREHENSION & COLLABORATION 
Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, and orally. 

ENDURING UNDERSTANDING:  
Strong listening and speaking skills are critical for learning and communicating and allowing us to understand our 
world better. Applying these skills to collaboration amplifies each individual’s contributions and leads to new and 
unique understandings and solutions.  

ESSENTIAL QUESTIONS:  
How does clarifying questions strengthen understanding? 
What makes collaboration meaningful? 

STANDARD 
SL.K.2 

STANDARD:   
Confirm understanding of a text read aloud or information presented orally or through other media by asking 
and answering questions about key details and requesting clarification if something is not understood. 

CONTENT FOCUS 
 As kindergarten students enter school, they develop an understanding of the importance of Comprehension and Collaboration as a part of the classroom discourse process. Like 
writing, speaking is a composition process with informal and formal structures. Most often students at this level are involved in informal speaking situations. It is the responsibility of the 
teacher to create a classroom atmosphere that promotes active participation by all students in classroom talk.  
When students talk with one another, they develop the skills of questioning and elaboration and are able to reflect on a range of ideas. Classroom talk helps children to think and learn.  
1st Grade: Students are expected to paraphrase and summarize information gathered from visual and oral presentations and use that information as a basis for discussion or composing 
text.	    

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL PRODUCT 

§ Identify key information presented 
in different formats (text read 
aloud, oral presentations, video, 
audio book, website). 
 

 § Answer who, what, when, where, & 
why questions. 

§ Ask questions to clarify meaning. 
§ Focus questions on task or topic. 
§ Ask questions about key details of 

information presented in multiple 
ways. 

§ Answer questions about key details of 
information presented in multiple 
ways. 
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CCR: COMPREHENSION & COLLABORATION 
Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 

ENDURING UNDERSTANDING:  
Comprehension is enhanced through a collaborative process of sharing and evaluating ideas. 

ESSENTIAL QUESTIONS:  
Why is it important to ask questions when I don’t understand? 
How do I know what questions to ask? 

STANDARD 
SL.K.3 

STANDARD:   
Ask and answer questions in order to seek help, get information, or clarify something that is not understood. 

CONTENT FOCUS 
As kindergarten students enter school, they develop an understanding of the importance of Comprehension and Collaboration as a part of the classroom discourse process. Like 
writing, speaking is a composition process with informal and formal structures. Most often students at this level are involved in informal speaking situations. It is the responsibility of the 
teacher to create a classroom atmosphere that promotes active participation by all students in classroom talk.  When students talk with one another, they develop the skills of questioning 
and elaboration and are able to reflect on a range of ideas. Classroom talk helps children to think and learn.  

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL PRODUCT 

§ Identify misunderstandings. 
§ Identify needed information. 

 

§ Connect prior knowledge to new 
learning. 

§ Ask & answer questions to help get information to 
clear up misunderstandings. 

§ Demonstrate ability to formulate questions 
targeted to specific needs. 

§ Generate questions to gain needed information. 
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CCR:  PRESENTATION OF KNOWLEDGE & IDEAS 
Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the organization, 
development, and style are appropriate to task, purpose, and audience. 

ENDURING UNDERSTANDING:  
Proficient speakers make deliberate choices regarding language, content and media to capture and 
maintain the audience in order to convey their message.  

ESSENTIAL QUESTIONS:  
How does adding descriptive details make a presentation 
great? 

STANDARD 
SL.K.4 

STANDARD:   
Describe familiar people, places, things, and events and, with prompting and support, provide additional detail. 

CONTENT FOCUS 
Speaking and listening are about the Presentation of Knowledge and Ideas. Activities that involve a wide range of materials promote talk. Students need to understand and be provided 
with opportunities to use speaking and listening to achieve specific purposes: to inform, to persuade, and to solve problems. The Speech Communication Association notes that oral 
communication is an interactive process in which an individual alternately takes the roles of speaker and listener, and which includes both verbal and nonverbal components.  
1st Grade:  Students are expected to make oral presentations that include multimedia components that enhance their topic and begin to develop an understanding of formal and informal 
English and the appropriate purposes and audiences in which each can be used.	    

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL PRODUCT 

§ Identify familiar people, places, 
things, & events. 

§ Use details to describe familiar 
people, places, things, & events. 

 § Speak clearly and loudly enough the entire 
class can hear. 

§ Articulate clearly to the entire class can 
understand. 

§ Add descriptive details to a familiar topic. 

 

	  
	  
	  
	  



McCracken County Schools                     
ELA  KCAS  2012-2013    

Kindergarten  – 1st  Quarter	  
	  
	  

Intellectual Property McCracken County School. June 2012.  
Copyright 2010.  National Governors Association Center for Best Practice and Council of Chief State School Officers.  All Rights Reserved.  
 

13	  

CCR: PRESENTATION OF KNOWLEDGE & IDEAS 
Make strategic use of digital media and visual displays of data to express information and enhance understanding of 
presentations. 

ENDURING UNDERSTANDING:  
Proficient speakers make deliberate choices regarding language, content and media to capture and 
maintain the audience in order to convey their message.  

ESSENTIAL QUESTIONS:  
How do descriptive words captivate the audience? 
How do visual displays create a more interesting presentation? 

STANDARD 
SL.K.5 

STANDARD:   
Add drawings or other visual displays to descriptions as desired to provide additional detail. 

CONTENT FOCUS 
Speaking and listening are about the Presentation of Knowledge and Ideas. Activities that involve a wide range of materials promote talk. Students need to understand and be provided 
with opportunities to use speaking and listening to achieve specific purposes: to inform, to persuade, and to solve problems. The Speech Communication Association notes that oral 
communication is an interactive process in which an individual alternately takes the roles of speaker and listener, and which includes both verbal and nonverbal components.  
1st Grade:  Students are expected to make oral presentations that include multimedia components that enhance their topic and begin to develop an understanding of formal and informal 
English and the appropriate purposes and audiences in which each can be used.	     

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL PRODUCT 

§ Identify places in a presentation to 
add more descriptive details. 

§ Choose visual displays that add 
to and support thinking about a 
topic.  

§ Organize information for oral 
delivery. 

§ Articulate ideas in a way 
that is purposeful and 
appropriate to the 
audience.  
 

§ Create drawings or add visual 
displays to add details to a 
presentation. 
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CCR:  PRESENTATION OF KNOWLEDGE AND IDEAS 
Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English when indicated or 
appropriate. 
ENDURING UNDERSTANDING:  

Proficient speakers make deliberate choices regarding language, content and media to capture and 
 maintain the audience in order to convey their message.	  	  

 

ESSENTIAL QUESTIONS:  
How do good speakers express their thoughts? 

STANDARD 
SL.K.6 

STANDARD:   
Speak audibly and express thoughts, feelings, and ideas clearly.  

CONTENT FOCUS 
Grade K:  Speaking and listening are about the Presentation of Knowledge and Ideas. Activities that involve a wide range of materials promote talk. Students need to understand and be 
provided with opportunities to use speaking and listening to achieve specific purposes: to inform, to persuade, and to solve problems. The Speech Communication Association notes that oral 
communication is an interactive process in which an individual alternately takes the roles of speaker and listener, and which includes both verbal and nonverbal components.  
1st Grade:  Students are expected to make oral presentations that include multimedia components that enhance their topic and begin to develop an understanding of formal and informal 
English and the appropriate purposes and audiences in which each can be used.	  	  	  

 

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Identify different voice volumes used for different 
situations. 

 
 
 
 
 
 
 
 
 
 
 

§ Explain why it is important to form words 
clearly when speaking. 

§ Speak using appropriate voice volume for 
situation. 

§ Speak to communicate thoughts, feelings, and 
ideas clearly. 

§ Share thoughts, feelings, and ideas clearly 
when speaking. 
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CCR:  CONVENTIONS OF STANDARD ENGLISH 
Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

ENDURING UNDERSTANDING:  
Language is an essential tool for understanding our world. Effective written and oral communications 
rely upon understanding and applying the rules of standard English.  

ESSENTIAL QUESTIONS:  
Why is noun/pronoun agreement important? 
How do I know if I am using the correct verb tense? 

 
STANDARD 

L.K.1 
 

STANDARD:   
Demonstrate command of the conventions of standard English grammar and usage when writing or 
speaking.  

a) Print many upper- and lowercase letters.  
b) Use frequently occurring nouns and verbs.  
c) Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes).  
d) Understand and use question words (interrogatives) (e.g., who, what, where, when, why, how).  
e) Use the most frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with).  
f) Produce and expand complete sentences in shared language activities.	  	  

CONTENT FOCUS 
Beginning writers often use gross approximations of letter forms, invented words and make-believe sentences in their work. These approximations become more refined as these writers 
are encouraged to read their work aloud to a peer or adult. In this work, specific Conventions of Standard English (punctuation, plurals) can be focused on and incorporated into the 
authentic writing. Daily writing for a variety of purposes is critical to the development of convention and grammatical knowledge. Speaking vocabulary increases with exposure to authentic 
experiences, discovery and interactions with text. Expansion of sentences provides speakers with opportunities to hear additional ways of expressing thoughts. “I have a yellow dress on 
today,” as expressed by a student can get the response, “I love the purple flowers on your sparkly, yellow dress,” from the teacher.  

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Identify upper & lower case 
letters. 

§ Know how to hold pencil correctly. 
§ Identify nouns as naming words. 
§ Identify verbs as action words. 
§ Know correct verb tense. 
§ Know noun/pronoun agreement. 

 § Correctly form many upper and lowercase letters on various sizes and styles of paper, and other 
mediums in a developmentally appropriate manner. 

§ Correctly form upper and lower case letters in first and last name. 
§ Demonstrate the use of nouns as naming words when speaking and writing. 
§  Demonstrate the use of verbs as action words when speaking and writing.   
§ Demonstrate subject/verb agreement when speaking and writing.  
§ Use correct verb tense when speaking and writing. 
§ Demonstrate noun/pronoun agreement when speaking and writing. 
§ Use commonly confused words correctly, such as get/got, have/has when writing & speaking. 
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CCR: CONVENTIONS OF STANDARD ENGLISH 
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 

ENDURING UNDERSTANDING:  
Language is an essential tool for understanding our world. Effective written and oral communications 
rely upon understanding and applying the rules of standard English. 	  

ESSENTIAL QUESTIONS:  
Why is the end punctuation of a sentence important? 
 

 
STANDARD 

L.K.2 
 

STANDARD:   
Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  

a) Capitalize the first word in a sentence and the pronoun I.  
b) Recognize and name end punctuation.  
c) Write a letter or letters for most consonant and short-vowel sounds (phonemes).  
d) Spell simple words phonetically, drawing on knowledge of sound-letter relationships.	  	  

CONTENT FOCUS 
Beginning writers often use gross approximations of letter forms, invented words and make-believe sentences in their work. These approximations become more refined as these writers 
are encouraged to read their work aloud to a peer or adult. In this work, specific Conventions of Standard English (punctuation, plurals) can be focused on and incorporated into the 
authentic writing. Daily writing for a variety of purposes is critical to the development of convention and grammatical knowledge. Speaking vocabulary increases with exposure to authentic 
experiences, discovery and interactions with text. Expansion of sentences provides speakers with opportunities to hear additional ways of expressing thoughts. “I have a yellow dress on 
today,” as expressed by a student can get the response, “I love the purple flowers on your sparkly, yellow dress,” from the teacher. Giving the student more words to use in descriptive 
situations.  
 

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL PRODUCT 

§ Distinguish between names and 
other nouns. 

§ Recognize and name end 
punctuation such as a question 
mark, exclamation point, & 
period. 

 § Use capital letters for first letter of 
names (proper nouns), at the 
beginning of a sentence and the 
pronoun ( I ). 

§ Use period, question mark or 
exclamation point appropriately at 
the end of sentences. 

§ Capitalize the first word in a 
sentence. 
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CCR: VOCABULARY ACQUISITION & USE 
Demonstrate understanding of word relationships and nuances in word meanings. 
ENDURING UNDERSTANDING:  
Words are powerful. Vocabulary knowledge is fundamental for learning, 
effective communication, and celebrating language.  

ESSENTIAL QUESTIONS:  
How does putting words in categories help provide meaning to the word? 
Why does knowing the opposite meaning of a word strengthen my understanding of the word? 

 
STANDARD 

L.K.5 
 

STANDARD:   
With guidance and support from adults, explore word relationships and nuances in word meanings.  

a) Sort common objects into categories (e.g., shapes, foods) to gain a sense of the concepts the categories 
represent.  

b) Demonstrate understanding of frequently occurring verbs and adjectives by relating them to their opposites 
(antonyms).  

c) Identify real-life connections between words and their use (e.g., note places at school that are colorful).  
d) Distinguish shades of meaning among verbs describing the same general action (e.g., walk, march, strut, prance) 

by acting out the meanings.	  	  
CONTENT FOCUS 
Kindergarten is a time of significant Vocabulary Acquisition and Use. Readers, writers, speakers and listeners identify and use word meanings, inflections and affixes based on shared 
reading experiences. They explore word relationships and usage through conversations, reading, read alouds, and responding to texts with scaffolding and support. They explore new 
vocabulary through speaking and shared writing experiences, and encounter/learn vocabulary modeled in conversations and texts. Young students often overgeneralize the rules of 
English, for example in expressing past tense –ed gets added to any verb (go-ed for went, think-ed for thought). In the beginning, this overgeneralization shows that students have 
internalized that specific rule. Providing language for the exceptions will expand their vocabulary.  

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL PRODUCT 

§ Define antonym as a word 
meaning the opposite of another 
word. 

 § Use the meaning of two 
known words to identify 
the opposite word. 
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CCR:  VOCABULARY ACQUISITION AND USE 
Acquire and use accurately a range of general academic and domain-specific words and phrases sufficient for reading, 
writing, speaking, and listening at the college and career readiness level; demonstrate independence in gathering vocabulary 
knowledge when encountering an unknown term important to comprehension or expression. 
ENDURING UNDERSTANDING:  
Words are powerful. Vocabulary knowledge is fundamental for learning, effective communication, and 
celebrating language. Success in the post-secondary setting, as well as the workplace, requires effective 
communication.  

ESSENTIAL QUESTIONS:  
How do I increase my vocabulary by listening and 
interacting with text? 

STANDARD 
L.K.6 

STANDARD:   
Use words and phrases acquired through conversations, reading and being read to, and responding to texts.  

CONTENT FOCUS 
Kindergarten is a time of significant Vocabulary Acquisition and Use. Readers, writers, speakers and listeners identify and use word meanings, inflections and affixes 
based on shared reading experiences.  
They explore word relationships and usage through conversations, reading, read alouds, and responding to texts with scaffolding and support. They explore new vocabulary 
through speaking and shared writing experiences, and encounter/learn vocabulary modeled in conversations and texts. Young students often overgeneralize the rules of 
English, for example in expressing past tense –ed gets added to any verb (go-ed for went, think-ed for thought). In the beginning, this overgeneralization shows that students 
have internalized that specific rule. Providing language for the exceptions will expand their vocabulary.  
1st Grade:  Students investigate the uses of formal and informal English, use grade appropriate vocabulary in speaking, reading, and writing, develop an understanding of 
figurative language and its influences on text and increase their content and academic vocabulary.	  	  

 

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Obtain words and phrases acquired through: 
1. conversations  
2. reading  
3. being read to  
4. responding to text 

 
 
 
 

§ Distinguish if a word or phrase should be 
used when responding. 

§ Use words and phrases accurately acquired 
through: 

1. conversations  
2. reading 
3. being read to  
4. responding to text 

§ Use new words and phrases when speaking 
and writing. 
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AS YOU FINISH THIS QUARTER PLEASE REFLECT ON THE LEARNING THAT OCCURRED FOR BOTH YOU AND YOUR STUDENTS.  MAKE NOTE OF 
CONCERNS, CLARIFICATIONS, OR CONSIDERATIONS.  WHAT WOULD YOU DO AGAIN?  WHAT WOULD YOU DO DIFFERENTLY?  CAN YOU ADD TO 
COMMON MISCONCEPTIONS?  WHAT WORKED REALLY WELL?  WHAT CHANGES NEED TO BE MADE TO THE CURRICULUM GUIDE?	  	  	  	  
____________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________	  
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DATE STANDARD REFLECTION 
	  
	   STANDARD 

RF.K.1a 

	  

	  
	   STANDARD 

RL.K.1 

	  

	  
	   STANDARD 

RL.K.10 

	  

	  
STANDARD 

RI.K.1 

	  

	  
STANDARD 

RI.K.10 

	  

	  
STANDARD 

SL.K.1 

	  

	  
STANDARD 

SL.K.2 
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STANDARD 

SL.K.3 

	  

	  
STANDARD 

SL.K.4 

	  

	  
STANDARD 

SL.K.5 

	  

	  
STANDARD 

SL.K.6 

	  

	  
STANDARD 

L.K.1 

	  
	  
	  

	  
STANDARD 

L.K.2 

	  
	  
	  

	  
STANDARD 

L.K.5 

	  

	  
STANDARD 

L.K.6 
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McCracken County Public Schools 

KINDERGARTEN 
2nd Quarter 

KCAS - ELA 
2012 – 2013 

 
RF.K.1 Demonstrate understanding of the organization and basic features of print. 
RF.K.1b Recognize that spoken words are represented in written language by specific sequences of 

letters. 
RF.K.1c Understand that words are separated by spaces in print.  
RF.K.2 Demonstrate understanding of spoken words, syllables, and sounds (phonemes). 
RF.K.2a Recognize and produce rhyming words. 
RF.K.2b Count, pronounce, blend, and segment syllables in spoken words. 
RF.K.2c Blend and segment onsets and rimes of single-syllable spoken words. 
RF.K.2d Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in three-

phoneme (consonent-vowel-consonent, or CVC) words.* (This does not include CVCs ending 
with /l/, /r/, or /x/.) 

RF.K.2e Add or substitute individual sounds (phonemes) in simple, one-syllable words to make new 
words. 

RF.K.3 Know and apply grade-level phonics and word analysis skills in decoding words. 
RF.K.3c Read common high-frequency words by sight (e.g., the, of, to, you, she, my, is, are, do, 

does). 
RL.K.2 With prompting and support, retell familiar stories, including key details. 
RL.K.3 With prompting and support, identify characters, settings, and major events in a story. 
RL.K.5 Recognize common types of texts (e.g., storybooks, poems). 



McCracken County Schools                     
ELA  KCAS  2012-2013    

Kindergarten  – 2nd  Quarter	  
	  
	  

Intellectual Property McCracken County School. June 2012.  
Copyright 2010.  National Governors Association Center for Best Practice and Council of Chief State School Officers.  All Rights Reserved.  

	  
23	  

RL.K.6 With prompting and support, name the author and illustrator of a story and define the role of 
each in telling the story. 

RL.K.7 With prompting and support, describe the relationship between illustrations and the story in 
which they appear (e.g., what moment in a story an illustration depicts). 

RI.K.2 With prompting and support, identify the main topic and retell key details of a text. 
RI.K.5 Identify the front cover, back cover, and title page of a book. 
RI.K.6 Name the author and illustrator of a text and define the role of each in presenting the ideas or 

information in a text. 
RI.K.7 With prompting and support, describe the relationship between illustrations and the text in 

which they appear (e.g., what person, place, thing, or idea in the text an illustration depicts). 
W.K.1 Use a combination of drawing, dictating, and writing to compose opinion pieces in which they 

tell a reader the topic or the name of the book they are writing about and state an opinion or 
preference about the topic or book (e.g., My favorite book is . . .). 

SL.K.5 Add drawings or other visual displays to descriptions as desired to provide additional detail. 
L.K.1a Print many upper- and lowercase letters. 
L.K.1b Use frequently occurring nouns and verbs. 
L.K.1c Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes). 
L.K.1d Understand and use question words (interrogatives) (e.g., who, what, where, when, why, 

how). 
L.K.1e Use the most frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with). 
L.K.1f Produce and expand complete sentences in shared language activities. 
L.K.2a Capitalize the first word in a sentence and the pronoun I. 
L.K.2b Recognize and name end punctuation. 
L.K.2c Write a letter or letters for most consonant and short-vowel sounds (phonemes). 
L.K.2d Spell simple words phonetically, drawing on knowledge of sound-letter relationships. 
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L.K.5 With guidance and support from adults, explore word relationships and nuances in word 

meanings. 
L.K.5a Sort common objects into categories (e.g., shapes, foods) to gain a sense of the concepts the 

categories represent. 
L.K.5b Demonstrate understanding of frequently occurring verbs and adjectives by relating them to 

their opposites (antonyms). 
L.K.5c Identify real-life connections between words and their use (e.g., note places at school that are 

colorful). 
L.K.5d Distinguish shades of meaning among verbs describing the same general action (e.g., walk, 

march, strut, prance) by acting out the meanings. 
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  



McCracken County Schools                     
ELA  KCAS  2012-2013    

Kindergarten  – 2nd  Quarter	  
	  
	  

Intellectual Property McCracken County School. June 2012.  
Copyright 2010.  National Governors Association Center for Best Practice and Council of Chief State School Officers.  All Rights Reserved.  

	  
25	  

KINDERGARTEN 
2nd Quarter 

KINDERGARTEN VOCABULARY 
ASSESSMENT VOCABULARY CONTENT VOCABULARY 

Apply – use 
Associate - connect 
Blend – put together 
Clarify – tell more about 
Compare – what is alike 
Contrast – what is different 
Decode – break apart 
Define – tell 
Demonstrate - show 
Describe – tell 
Determine – figure out 
Discuss – talk about/tell 
Distinguish – tell the difference 
Elements – parts 
Experiences – events 
Formulate – make/create 
Gather – bring together 
Identify – name/find 
Key Details/Key Ideas – important parts 
Observe – watch 
Participate – take part in 
Phrase – groups of words 
Presentation – show 
Produce – make 
Pronounce – say 
Publish – share 
Punctuate - . ? ! 
React – talk about 
Recognize – name/tell/ show 

Relationship –connect 
Relevant – important 
Respond – answer 
Select – choose 
Substitute – change 
Understand – know 

	  
	  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
author, back cover, blend, chart, complete sentence, 
count, decoding, ending / final sound, events, fiction, 
front cover, high-frequency words, illustrations,  
illustrator, initial / beginning sound, main topic, middle / 
medial sound, non-fiction, onset, opinion, phonemes, 
prediction, preference, reaction (feeling), retell, 
characters, rhyming, rime, segment, sequence, setting, 
short vowel, sounds, spaces, syllables, title page, 
types of text (storybook, poem, nursery rhyme, 
songbook,), writing 
 
DOMAIN SPECIFIC VOCABULARY: 
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FOUNDATIONAL SKILLS:  Print Concepts 
ENDURING UNDERSTANDING:  
Knowing how a book works helps make meaning to the story. 

ESSENTIAL QUESTIONS:  
How do I use this book? 
Why do we have letters and words? 

STANDARD 
RF.K.1 

STANDARD: 
Demonstrate understanding of the organization and basic features of print.  

b.)  Recognize that spoken words are represented in written language by specific sequences of letters.  
c.)  Understand that words are separated by spaces in print.  

	  
CONTENT FOCUS 
Readers understand that and show Print Concepts by demonstrating their understanding that print carries meaning by incorporating the functions of print in play activities (e.g., orders 
from a menu in pretend play, taking messages from pretend phone calls). They show an understanding of single words initially by using environmental print (Stop signs, fast food chains). 
The more readers experience text, the greater their understanding is of its make up (words are made of letters, spaces between words). Discussing the roles of the author and illustrator 
helps readers distinguish between illustrations and printed text and builds an understanding of the ways that print and image carry and contribute to meaning. These skills are important 
foundations for reading comprehension skills these readers will use throughout their lives.	  	  

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

Recognize that : 
§  print has meaning and is made up of letters. 
§  words are created by putting letters together 

in a specific order. 
§ words are separated by spaces before and 

after them. 
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FOUNDATIONAL SKILLS:  PHONOLOGICAL AWARENESS  
ENDURING UNDERSTANDING:  
Learning to recognize and decode printed words develops the skills that are the 
foundation for independent reading.  

ESSENTIAL QUESTIONS:  
Why are sounds and letters important? 
How do sounds and letters create words? 

STANDARD 
RF.K.2 

STANDARD:  
Demonstrate understanding of spoken words, syllables, and sounds (phonemes).  

a) Recognize and produce rhyming words.  
b) Count, pronounce, blend, and segment syllables in spoken words.  
c) Blend and segment onsets and rimes of single-syllable spoken words.  
d) Isolate and pronounce the initial, medial vowel and final sounds (phonemes) in three-phoneme (consonant-

vowel-consonant, or CVC) words. (This does not include CVCs ending with /l/, /r/, or /x/.)  
e) Add or substitute individual sounds (phonemes) in simple, one-syllable words to make new words.  

 
*Words, syllables, or phonemes written in /slashes/ refer to their pronunciation or phonology.  Thus, /CVC/ is a word with three phonemes 
regardless of the number of letters in the spelling of the word. 

CONTENT FOCUS 
Phonological Awareness is the ability to hear the sounds of a language independent of meaning. Those sounds extend beyond knowing beginning and ending sounds to understanding 
the variations in open and closed sounds and vowel sounds, recognizing syllabication and rhyming patterns and practicing the skills of blending and segmenting. Children who have 
developed a strong phonological awareness are better able to make sense of how sounds and letters operate in print. Because phonological awareness occurs initially in oral language, it 
is critical to encourage oral language play in classroom activities.  

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL PRODUCT 

§ Recognize words with the same 
end sound. 

§ Recognize that words with the 
same end sound rhyme. 

§ Recognize that a syllable has one 
vowel sound. 

 
 
 

 
 
 

§ Rhyme one word with another. 
§ Break words into syllables by clapping, snapping or 

counting. 
§ Say each syllable sound in a word. 
§ Identify if words rhyme when given a spoken prompt. 
§ State corresponding rhyming words in response to an 

oral prompt. 
§  
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FOUNDATIONAL SKILLS:  PHONICS & WORD RECOGNITION 
ENDURING UNDERSTANDING:  
Learning to recognize and decode printed words, developing the skills that are the foundation for independent 
reading.  

ESSENTIAL QUESTIONS:  
What sounds do letters make? 

STANDARD 
RF.K.3 

STANDARD:   
Know and apply grade-level phonics and word analysis skills in decoding words.  

c.)  Read common high-frequency words by sight (e.g., the, of, to, you, she, my, is, are, do, does).  
	  

CONTENT FOCUS 
The National Reading Panel advocates systematic phonics instruction as part of a balanced program of reading teaching. Phonics, along with other strategies, is used for Word 
Recognition. Reading is the act of recognizing words and then understanding the individual and collective meanings of those words, with the ultimate goal being to get to the meaning of 
the text. Phonics makes decoding an integral part of the reading and writing experience.  
1st Grade:  Student show their ability to decode all letter sound correspondences, use affixes appropriately sound out unfamiliar multi-syllable words using that knowledge.	   

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Read 5 common high-frequency words by sight 
(the, I, to, you, a). 
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CCR:  KEY IDEAS & DETAILS                                                                                                                                                     
Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.                                                                                                                                                     

ENDURING UNDERSTANDING:  
Effective readers use a variety of strategies to make sense of key ideas and details presented in text. 

ESSENTIAL QUESTIONS:  
What are the basic ingredients of a story? 

STANDARD 
RL.K.2 

STANDARD:                
With prompting and support, retell familiar stories, including key details. 

CONTENT FOCUS 
 The focus of Key Ideas and Details is the readers’ ability to understand the information in what they have read or what has been read to them. The ability to develop and 
respond to questions encourages the emergence of critical thinking and aids in literacy development. As that development occurs, readers are able to retell stories they have 
heard. This skill increases and prolongs a reader’s enjoyment and provides the opportunity for building toward emergent writing skills. Students’ understanding of how a story 
works will deepen as they apply these skills and practice using the academic vocabulary that accompanies literary discussion (i.e., plot, character, setting).  
1st Grade:  Students will be expected to identify the main idea and theme of, make inferences from and make comparisons between plot elements.  

 

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Identify key details in a story. 
§ With prompting and support, identify orally one key detail 

(characters, setting, major events) of familiar stories. 
§ With prompting and support, identify orally two or more key details 

(characters, setting, major events) of familiar stories. 
§ With prompting and support, define the term characters. 
§ With prompting and support, identify characters in a story. 
§ With prompting and support, define the term setting. 
§ With prompting and support, identify setting(s) in a story. 

 

§ Recognize & name elements in 
a story. 

§ Explain how authors of literary 
texts include details that help 
readers make sense of stories. 

§ Explain how good readers create 
an effective recounting or 
retelling of literary text(s) that 
includes key ideas and details. 

§ Listen to a story and tell the key details. 
§ Retell stories using key details. 
§ Orally put key details in sequential order. 

With prompting and support: 
§ Orally identify key details in a story.  
§ Orally recount/retell (or graphically 

represent) key details from literary 
texts. 

§ Orally retell familiar stories, including key 
details. 
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CCR:  KEY IDEAS & DETAILS 
Analyze how and why individuals, events, and ideas develop and interact over the course of a text. 
ENDURING UNDERSTANDING:  
	  Effective readers use a variety of strategies to make sense of key ideas and details presented in text. 

 

ESSENTIAL QUESTIONS:  
How do I develop understanding from what I read? 

STANDARD 
RL.K.3 

STANDARD:   
With prompting and support, identify characters, settings, and major events in a story.  

 

CONTENT FOCUS 
 Kindergarten:  The focus of Key Ideas and Details is the readers’ ability to understand the information in what they have read or what has been read to them. The ability to develop 
and respond to questions encourages the emergence of critical thinking and aids in literacy development. As that development occurs, readers are able to retell stories they have 
heard. This skill increases and prolongs a reader’s enjoyment and provides the opportunity for building toward emergent writing skills. Students’ understanding of how a story works will 
deepen as they apply these skills and practice using the academic vocabulary that accompanies literary discussion (i.e., plot, character, setting).  
Grade 1:  Students will be expected to identify the main idea and theme of, make inferences from and make comparisons between plot elements.	  	  

 

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Identify major events in a story or play .  
§ Identify beginning, middle, end of a story or play. 
§ Identify the elements of a story & play. 
§ Identify the Problem/Solution. 
§ Identify characters in a story or play.  
§ Define setting as the time or place. 

 
 
 
 
 
 
 
 

§ Explain why authors write stories that have 
characters, settings and major events. 

§ Explain how good readers identify 
characters, settings and major events in a 
story in order to understand literary text. 
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CCR:  CRAFT & STRUCTURE 
Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section, 
chapter, scene, or stanza) relate to each other and the whole. 

ENDURING UNDERSTANDING:  
Analyzing text for structure, purpose, and viewpoint allows an effective reader to 
strengthen understanding. 

ESSENTIAL QUESTIONS:  
How do I distinguish between a story, a poem, or a play? 
How can reading change the way I feel? 

STANDARD 
RL.K.5 

STANDARD:   
Recognize common types of texts (e.g., storybooks, poems). 

CONTENT FOCUS 
When readers examine the Craft and Structure of a piece of literature, they increase their ability to understand word meaning and figurative language, story structure and development 
and point of view. Using interactive read alouds in which readers are encouraged to ask and answer text-related questions provides the readers with the opportunity to discover the 
elements common to a particular genre or text type and increase text-related vocabulary. Research shows that the more experience students have in reading different genres, the more 
successful they will be in writing in different genres.  
1st Grade: Students will be expected to know how to use the context of a word to determine its meaning, develop an understanding of the way authors use language figuratively, determine 
theme and main idea and begin to identify the way point of view impacts a text.	  	  	   

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§    Recognize when a text is a storybook, a poem, or a play. 
§ Recognize a storybook. 
§ Recognize a poem.  
§ Recognize types of text (e.g.,  storybooks, poems) 
§ Identify general features of a storybook (e.g., characters, setting, 

events). 
§    Identify general features of a poem (e.g., rhyme, shorter text). 

§    Explain that some texts look the 
same and some look different. 

§ Explain how authors write different 
types of texts. 

§ Explain how good readers 
understand that storybooks and 
poems have different features. 

 
 
 
 

§ Listen to and look at different types 
of text. 
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CCR:  CRAFT & STRUCTURE 
Assess how point of view or purpose shapes the content and style of a text. 
ENDURING UNDERSTANDING:  

Analyzing text for structure, purpose and viewpoint allows an effective reader to gain insight  
and strengthen understanding.	   

 

ESSENTIAL QUESTIONS:  
How do the roles of author and illustrator differ? 
How do both authors and illustrators contribute to the story? 

STANDARD 
RL.K.6 

STANDARD:   
With prompting and support, name the author and illustrator of a story and define the role of each in telling 
the story.  

CONTENT FOCUS 
Kindergarten: When readers examine the Craft and Structure of a piece of literature, they increase their ability to understand word meaning and figurative language, story 
structure and development and point of view. Using interactive read alouds in which readers are encouraged to ask and answer text-related questions provides the readers 
with the opportunity to discover the elements common to a particular genre or text type and increase text-related vocabulary. Research shows that the more experience 
students have in reading different genres, the more successful they will be in writing in different genres.  
Grade 1:  Students will be expected to know how to use the context of a word to determine its meaning, develop an understanding of the way authors use language 
figuratively, determine theme and main idea and begin to identify the way point of view impacts a text.	  	  	  

 

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Define author. 
§ Define illustrator. 
§ Define the roles of authors and illustrators. 

 
 
 
 
 
 
 
 

§ Explain how authors of stories decide 
how the story is told to the reader. 

§ Explain how illustrators of stories help 
the reader “see” the story. 

§ Explain how good readers know that 
authors and illustrators have different 
roles in creating a story. 

§ With prompting and support... 
1. Orally identify the author of a story. 
2. Orally identify the illustrator of a 

story. 
3. Orally explain how the author tells 

a story. 
4. Orally explain how the illustrator 

helps the reader see a story. 
§ Orally name the author and illustrator of a 

story and define the role of each in telling 
the story. 
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CCR:  INTEGRATION OF KNOWLEDGE & IDEAS 
Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as in 
words. 
ENDURING UNDERSTANDING:  
Competent readers can synthesize information from a variety of sources including print, audio and visual. 
Comparing and contrasting text in a variety of forms or genres provides a full understanding of the author’s 
message/theme as well as the ideas being explored.  

ESSENTIAL QUESTIONS:  
How do the author and illustrator work together to 
develop meaning of the text? 

STANDARD 
RL.K.7 

STANDARD:   
With prompting and support, describe the relationship between illustrations and the story in which 
they appear (e.g., what moment in a story an illustration depicts).  

CONTENT FOCUS 
Kindergarten:  The focus of the Integration of Knowledge and Ideas topic is making connections and comparisons, and determining themes and main topics across different texts 
and genre. Images or illustrations in books serve to enhance and/or explain the messages for the reader. They can be used as one of the cues for the written text while reading. 
Beginning readers that compare characters within and across texts develop a fuller and more appropriate conceptualization of stories.  
1st Grade:  Students will be expected to analyze the contributions of the visual text to the overall meaning of the story, and compare and contrast themes and topics and the ways these 
are treated in texts within and across genres.	   

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

  
§ Identify illustrations (e.g., photos, pictures, 

drawings).   
§ Identify story details (e.g., character, setting, 

events). 
§ Identify the part of the story shown by the 

illustration. 
 
 
 
 

 
§ Explain how authors use illustrations and 

details in a text to tell a story. 
§ Explain how good readers use 

illustrations/pictures to enhance their 
understanding of a story. 

§ Explain how illustrations help the reader 
understand the story. 

  
§ Orally describe information obtained from 

illustrations .  
§ Orally describe the relationship between 

illustrations and the story in which they 
appear. 
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CCR:  KEY IDEAS & DETAILS 
Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas. 

ENDURING UNDERSTANDING:  
Effective readers use a variety of strategies to make sense of key ideas and details presented 
in text. 

ESSENTIAL QUESTIONS:  
How do I use strategies to develop good reading skills? 
 

STANDARD 
RI.K.2 

STANDARD:   
With prompting and support, identify the main topic and retell key details of a text. 

CONTENT FOCUS 
 Reading for Key Ideas and Details is reading with purpose. It helps the reader focus on content and comprehension. Early exposure to informational texts provides the foundation for 
the demands of reading and writing in later grades. As texts and topics are introduced, it is important to scaffold student learning by modeling strategies that support comprehension and 
encourage students to make their own connections to texts.  
1st Grade:  Students are expected to use questioning strategies to improve comprehension of text, use text details to support findings and inferences and begin to use direct quotes as 
evidence or support in discussions and writing.	  	   

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL PRODUCT 

§ Define main topic as the who or 
what the text is mostly about. 

§ Identify informational text as 
literary nonfiction or 
expository/technical texts. 

§ Identify the difference between the 
main topic and key details. 

 

§ Identify the main topic of a text. 
§ Explain how authors of informational 

text(s) include key details in order to 
help readers make meaning of the 
text. 

§ Explain how good readers use key 
details in an informational text to 
identify the main topic. 

 

§ Retell the key details of a text. 
With prompting and support:   

§ Identify and retell key details in an informational 
text.  

§ Identify the main topic of an informational text.   
§ Describe or graphically represent the 

relationship between main topic and key 
details. 

§ Identify the main topic and retell key details of 
a text. 
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CCR:  CRAFT & STRUCTURE 
Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a 
section, chapter, scene, or stanza) relate to each other and the whole.  

 

ENDURING UNDERSTANDING:  
Informational text, like all creative products, demonstrates style and craftsmanship. Readers can  
respond analytically and objectively to text when they understand the purpose or reason behind  
the author’s intentional choice of tools such as word choice, point of view and structure.	  	  	  

 

ESSENTIAL QUESTIONS:  
 

STANDARD 
RI.K.5 

STANDARD:   
Identify the front cover, back cover, and title page of a book. 

CONTENT FOCUS 
Grade K:  Attention to the Craft and Structure of informational text contributes to a greater enjoyment of reading and increases a reader’s or listener’s understanding of the world. 
Readers begin to understand and use content-specific language as they craft their own texts. As students watch the teacher model (providing prompting and support) ways to ask 
questions and think about text, they internalize the ways meaning is gathered from text.  
1st Grade:  Students are expected to understand and identify main ideas as they appear in a text and be able to find the ways authors support those ideas. Additionally they are 
expected to understanding the strategy of summarizing portions of as well as entire texts.	   

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Identify front cover 
§ Identify back cover 
§ Identify title page 
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CCR:  CRAFT & STRUCTURE 
Assess how point of view or purpose shapes the content and style of a text. 
ENDURING UNDERSTANDING:  

Informational text, like all creative products, demonstrates style and craftsmanship. Readers can  
respond analytically and objectively to text when they understand the purpose or reason behind  
the author’s intentional choice of tools such as word choice, point of view and structure.	  	  	  

 

ESSENTIAL QUESTIONS:  
How are the roles of author and illustrator different? 
How do both authors and illustrators contribute to the 
story? 

STANDARD 
RI.K.6 

STANDARD:   
Name the author and illustrator of a text and define the role of each in presenting the ideas or information in 
a text.  

CONTENT FOCUS 
Grade K:  Attention to the Craft and Structure of informational text contributes to a greater enjoyment of reading and increases a reader’s or listener’s understanding of the world. 
Readers begin to understand and use content-specific language as they craft their own texts. As students watch the teacher model (providing prompting and support) ways to ask 
questions and think about text, they internalize the ways meaning is gathered from text.  
1st Grade:  Students are expected to understand and identify main ideas as they appear in a text and be able to find the ways authors support those ideas. Additionally they are 
expected to understanding the strategy of summarizing portions of as well as entire texts.	   

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Identify informational text. 
§ Define author. 
§ Define illustrator. 
§ Explain the role of an author. 
§ Explain the role of an illustrator. 
§ Identify the author of an informational text. 
§ Identify the illustrator of an informational text. 

 
 
 
 
 
 
 

§ Compare and contrast authors and 
illustrators and the different roles they 
play in creating a text.  

§ Explain why the author of an 
informational text decides what ideas or 
information is presented to the reader. 

§ Explain how an illustrator of an 
informational text helps the reader “see” 
the text.  

§ Explain why it is important for readers to 
recognize that authors and illustrators 
have different roles. 

§ Orally identify the author of an informational 
text. 

§ Orally identify the illustrator of an 
informational text. 

§ Orally identify the ideas and information 
learned from the author. 

§ Orally identify the ideas and information 
learned from the illustrator. 
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CCR:  INTEGRATION OF KNOWLEDGE & IDEAS 
Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as in 
words. 
ENDURING UNDERSTANDING:  

Integrating knowledge and ideas from informational text expands the knowledge base and perspectives found  
in text, which empowers the reader to make informed choices in life.	   

 

ESSENTIAL QUESTIONS:  
How do illustrators contribute to the text? 
How do illustrations affect the reader? 

STANDARD 
RI.K.7 

STANDARD:   
With prompting and support, describe the relationship between illustrations and the text in which they appear 
(e.g., what person, place, thing, or idea in the text an illustration depicts).  

CONTENT FOCUS 
Grade K:  Graphics and illustrations in informational text provide cues for readers as they work to Integrate Knowledge and Ideas in Informational Text. In addition, graphics 
serve as a scaffold for text comprehension. Kindergarten students can begin to make text-to-text connections (identifying similarities and differences) when they are prompted 
with statement starters like “I read/saw another book that…” or “this part of the book is like…” In addition, as readers/listeners begin to note the ways authors support their 
views, text comprehension deepens.  
1st Grade:  Students are expected to describe and explain the way topics in historical, scientific and technical texts connect using language specific to that content.   

 

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Identify the topic of the text.   
§ Identify text details. 
§ Identify graphics/images/illustrations 
§ (e.g., photographs, diagrams, simple charts, 

graphs, maps) 
 
 
 
 
 
 
 
 

§ Explain how authors use illustrations and 
details in a text to present information. 

§ Explain how good readers use 
illustrations to enhance their 
understanding of text. 

With prompting and support :  
§ Orally identify the topic of a text. 
§ Orally identify details in a text.  
§ Orally describe how information contained 

in illustrations contribute to the text. 
§ Orally describe the relationship 
§ between illustrations and the text in which they 

appear. 
 
 
 

	  



McCracken County Schools                     
ELA  KCAS  2012-2013    

Kindergarten  – 2nd  Quarter	  
	  
	  

Intellectual Property McCracken County School. June 2012.  
Copyright 2010.  National Governors Association Center for Best Practice and Council of Chief State School Officers.  All Rights Reserved.  

	  
38	  

CCR:  TEXT TYPE & PURPOSES 
Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and 
sufficient evidence. 

ENDURING UNDERSTANDING:  
Writers share information, opinions and ideas through multiple ways and texts. Knowledge of the 
different genres support students ‘ understanding and writing of text structures which allows them to 
communicate in appropriate and meaningful ways to their audience and achieve their intended 
purpose.  

ESSENTIAL QUESTIONS:  
Why is the writer’s opinion important? 
What does it mean to have an opinion or preference? 
How do I develop a preference or opinion? 

STANDARD 
W.K.1 

STANDARD:   
Use a combination of drawing, dictating, and writing to compose opinion pieces in which they tell a reader 
the topic or the name of the book they are writing about and state an opinion or preference about the topic or 
book (e.g., My favorite book is...) 

CONTENT FOCUS 
Early writers begin to experiment with Text Types and Purposes from the very beginning. They use print to represent their ideas in the form of drawing, scribbling and labeling. They 
communicate with others through print long before formal writing instruction begins. Student writers explore and mirror the elements they find in the fictional and informational texts with 
which they interact. As long as writing remains a natural, purposeful activity, made available without threat, then student writers will be willing to practice it and consequently learn. 
(Frank Smith)  
1st Grade:  Student writers will craft opinion, informational and narrative pieces that reflect the structures and elements most common to those forms.	    

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL PRODUCT 

§ Define opinion. 
§ Define preference. 

§ Form an opinion & express a 
preference. 
 
 
 
 
 
 

 

§ Use a drawing, dictation, 
or orally express an 
opinion to respond to a 
prompt. 

§ Produce writing that is legible 
and includes the 
conventional formation of 
upper and lower case 
manuscript letters. 
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CCR: PRESENTATION OF KNOWLEDGE & IDEAS 
Make strategic use of digital media and visual displays of data to express information and enhance understanding of 
presentations. 

ENDURING UNDERSTANDING:  
Proficient speakers make deliberate choices regarding language, content and media to capture and 
maintain the audience in order to convey their message.  

ESSENTIAL QUESTIONS:  
How do descriptive words captivate the audience? 
How do visual displays create a more interesting 
presentation? 

STANDARD 
SL.K.5 

STANDARD:   
Add drawings or other visual displays to descriptions as desired to provide additional detail. 

CONTENT FOCUS 
Speaking and listening are about the Presentation of Knowledge and Ideas. Activities that involve a wide range of materials promote talk. Students need to understand and be 
provided with opportunities to use speaking and listening to achieve specific purposes: to inform, to persuade, and to solve problems. The Speech Communication Association notes 
that oral communication is an interactive process in which an individual alternately takes the roles of speaker and listener, and which includes both verbal and nonverbal components.  
1st Grade:  Students are expected to make oral presentations that include multimedia components that enhance their topic and begin to develop an understanding of formal and informal 
English and the appropriate purposes and audiences in which each can be used.	     

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL PRODUCT 

§ Identify places in a presentation to 
add more descriptive details. 

§ Choose visual displays that add 
to and support thinking about a 
topic.  

§ Organize information for oral 
delivery. 

§ Articulate ideas in a way 
that is purposeful and 
appropriate to the 
audience.  
 
 
 
 
 
 
 
 

§ Create drawings or add 
visual displays to add details 
to a presentation. 
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CCR:  CONVENTIONS OF STANDARD ENGLISH 
Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

ENDURING UNDERSTANDING:  
Language is an essential tool for understanding our world. Effective written and oral communications 
rely upon understanding and applying the rules of standard English.  

ESSENTIAL QUESTIONS:  
Why is noun/pronoun agreement important? 
How do I know if I am using the correct verb tense? 

 
STANDARD 

L.K.1 
 

STANDARD:   
Demonstrate command of the conventions of standard English grammar and usage when writing or 
speaking.  

a) Print many upper- and lowercase letters.  
b) Use frequently occurring nouns and verbs.  
c) Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes).  
d) Understand and use question words (interrogatives) (e.g., who, what, where, when, why, how).  
e) Use the most frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with).  
f) Produce and expand complete sentences in shared language activities.	  	  

CONTENT FOCUS 
Beginning writers often use gross approximations of letter forms, invented words and make-believe sentences in their work. In this work, specific Conventions of Standard English 
(punctuation, plurals) can be focused on and incorporated into the authentic writing.. Expansion of sentences provides speakers with opportunities to hear additional ways of expressing 
thoughts. “I have a yellow dress on today,” as expressed by a student can get the response, “I love the purple flowers on your sparkly, yellow dress,” from the teacher.  

LEARNING TARGETS 
KNOWLEDGE SKILL 

§ Identify upper & lower case 
letters. 

§ Know how to hold pencil correctly. 
§ Identify nouns as naming words. 
§ Identify verbs as action words. 
§ Know correct verb tense. 
§ Know noun/pronoun agreement. 

§ Correctly form many upper and lowercase letters on various sizes and styles of paper, and other mediums in a 
developmentally appropriate manner. 

§ Correctly form upper and lower case letters in first and last name. 
§ Demonstrate the use of nouns as naming words when speaking and writing. 
§  Demonstrate the use of verbs as action words when speaking and writing.   
§ Demonstrate subject/verb agreement when speaking and writing.  
§ Use correct verb tense when speaking and writing. 
§ Demonstrate noun/pronoun agreement when speaking and writing. 
§ Use commonly confused words correctly, such as get/got, have/has when writing & speaking. 
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CCR: CONVENTIONS OF STANDARD ENGLISH 
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 

ENDURING UNDERSTANDING:  
Language is an essential tool for understanding our world. Effective written and oral communications 
rely upon understanding and applying the rules of standard English. 	  

ESSENTIAL QUESTIONS:  
Why is the end punctuation of a sentence important? 
 

 
STANDARD 

L.K.2 
 

STANDARD:   
Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  

a) Capitalize the first word in a sentence and the pronoun I.  
b) Recognize and name end punctuation.  
c) Write a letter or letters for most consonant and short-vowel sounds (phonemes).  
d) Spell simple words phonetically, drawing on knowledge of sound-letter relationships.	  	  

CONTENT FOCUS 
Beginning writers often use gross approximations of letter forms, invented words and make-believe sentences in their work. In this work, specific Conventions of Standard English 
(punctuation, plurals) can be focused on and incorporated into the authentic writing. Daily writing for a variety of purposes is critical to the development of convention and grammatical 
knowledge. Speaking vocabulary increases with exposure to authentic experiences, discovery and interactions with text. Expansion of sentences provides speakers with opportunities 
to hear additional ways of expressing thoughts. “I have a yellow dress on today,” as expressed by a student can get the response, “I love the purple flowers on your sparkly, yellow 
dress,” from the teacher. Giving the student more words to use in descriptive situations.  

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Distinguish between names and 
other nouns. 

§ Recognize and name end 
punctuation such as a question 
mark, exclamation point, & 
period. 

 § Use capital letters for first letter of names (proper nouns), at the 
beginning of a sentence and the pronoun ( I ). 

§ Use period, question mark or exclamation point appropriately at the 
end of sentences. 

§ Capitalize the first word in a sentence. 
§ Spell words by matching sounds to letters. 
§ Write the letter or letters for consonant and vowel sounds. 
§ Recognize the common sounds made by letters. 
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CCR: VOCABULARY ACQUISITION & USE 
Demonstrate understanding of word relationships and nuances in word meanings. 
ENDURING UNDERSTANDING:  
Words are powerful. Vocabulary knowledge is fundamental for learning, 
effective communication, and celebrating language.  

ESSENTIAL QUESTIONS:  
How does putting words in categories help provide meaning to the word? 
Why does knowing the opposite meaning of a word strengthen my understanding of the 
word? 

 
STANDARD 

L.K.5 
 

STANDARD:   
With guidance and support from adults, explore word relationships and nuances in word meanings.  

a) Sort common objects into categories (e.g., shapes, foods) to gain a sense of the concepts the categories 
represent.  

b) Demonstrate understanding of frequently occurring verbs and adjectives by relating them to their opposites 
(antonyms).  

c) Identify real-life connections between words and their use (e.g., note places at school that are colorful).  
d) Distinguish shades of meaning among verbs describing the same general action (e.g., walk, march, strut, 

prance) by acting out the meanings.	  	  
CONTENT FOCUS 
Kindergarten is a time of significant Vocabulary Acquisition and Use. Readers, writers, speakers and listeners identify and use word meanings, inflections and affixes based on 
shared reading experiences. They explore word relationships and usage through conversations, reading, read alouds, and responding to texts with scaffolding and support. They 
explore new vocabulary through speaking and shared writing experiences, and encounter/learn vocabulary modeled in conversations and texts. Young students often overgeneralize 
the rules of English, for example in expressing past tense –ed gets added to any verb (go-ed for went, think-ed for thought). In the beginning, this overgeneralization shows that 
students have internalized that specific rule. Providing language for the exceptions will expand their vocabulary.  

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Define antonym as a word 
meaning the opposite of another 
word. 

§ Recognize verbs that have similar meanings and 
act out the meanings to show their differences. 

§ Sort common objects into categories. 
§ Identify the opposite of a word (verb or adjective). 

 
 
 

 

§ Use the meaning of two known words to identify 
the opposite word. 

§ Sort common objects into categories. 
 

	  



McCracken County Schools                     
ELA  KCAS  2012-2013    

Kindergarten  – 2nd  Quarter	  
	  
	  

Intellectual Property McCracken County School. June 2012.  
Copyright 2010.  National Governors Association Center for Best Practice and Council of Chief State School Officers.  All Rights Reserved.  

	  
43	  

AS YOU FINISH THIS QUARTER PLEASE REFLECT ON THE LEARNING THAT OCCURRED FOR BOTH YOU AND YOUR STUDENTS.  MAKE NOTE OF 
CONCERNS, CLARIFICATIONS, OR CONSIDERATIONS.  WHAT WOULD YOU DO AGAIN?  WHAT WOULD YOU DO DIFFERENTLY?  CAN YOU ADD TO 
COMMON MISCONCEPTIONS?  WHAT WORKED REALLY WELL?  WHAT CHANGES NEED TO BE MADE TO THE CURRICULUM GUIDE?	  	  	  	  
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________	  
	  
	  
	  
	  
	  



McCracken County Schools                     
ELA  KCAS  2012-2013    

Kindergarten  – 2nd  Quarter	  
	  
	  

Intellectual Property McCracken County School. June 2012.  
Copyright 2010.  National Governors Association Center for Best Practice and Council of Chief State School Officers.  All Rights Reserved.  

	  
44	  

DATE STANDARD REFLECTION 
	  
	   STANDARD 

RF.K.1b 
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McCracken County Public Schools 
KINDERGARTEN 

3rd Quarter 
2012 – 2013 

RF.K.1 Demonstrate understanding of the organization and basic features of print. 
RF.K.1d Recognize and name all upper- and lowercase letters of the alphabet. 
RF.K.2 Demonstrate understanding of spoken words, syllables, and sounds (phonemes). 
RF.K.2a Recognize and produce rhyming words. 
RF.K.2b Count, pronounce, blend, and segment syllables in spoken words. 
RF.K.2c Blend and segment onsets and rimes of single-syllable spoken words. 
RF.K.2d Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in three-phoneme words.* 

(consonant-vowel-consonant, or CVC)  (This does not include CVCs ending with /l/, /r/, or /x/.) 
RF.K.2e Add or substitute individual sounds (phonemes) in simple, one-syllable words to make new words. 
RF.K.3 Know and apply grade-level phonics and word analysis skills in decoding words. 
RF.K.3a Demonstrate basic knowledge of one-to-one letter-sound correspondences by producing the primary 

or many of the most frequent sound for each consonant. 
RF.K.3b Read common high-frequency words by sight (e.g., the, of, to, you, she, my, is, are, do, does). 
RF.K.4 Read emergent-reader texts with purpose and understanding. 
RL.K.4 Ask and answer questions about unknown words in a text. 
RL.K.7 With prompting and support, describe the relationship between illustrations and the story in which 

they appear (e.g., what moment in a story an illustration depicts). 
RL.K.9 With prompting and support, compare and contrast the adventures and experiences of characters in 

familiar stories. 
RI.K.1 With prompting and support, ask and answer questions about key details in a text. 
RI.K.2 With prompting and support, identify the main topic and retell key details of a text. 
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RI.K.3 With prompting and support, describe the connection between two individuals, events, ideas, or pieces of information 
in a text. 

RI.K.4 With prompting and support, ask and answer questions about unknown words in a text. 
RI.K.7 With prompting and support, describe the relationship between illustrations and the text in which they 

appear (e.g., what person, place, thing, or idea in the text an illustration depicts). 
W.K.2 Use a combination of drawing, dictating, and writing to compose informative/explanatory texts in 

which they name what they are writing about and supply some information about the topic. 
SL.K.5 Add drawings or other visual displays to descriptions as desired to provide additional detail. 
L.K.1a Print many upper- and lowercase letters. 
L.K.1b Use frequently occurring nouns and verbs. 
L.K.1c Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes). 
L.K.1d Understand and use question words (interrogatives) (e.g., who, what, where, when, why, how). 
L.K.1e Use the most frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with). 
L.K.1f Produce and expand complete sentences in shared language activities. 
L.K.2a Capitalize the first word in a sentence and the pronoun I. 
L.K.2b Recognize and name end punctuation. 
L.K.2c Write a letter or letters for most consonant and short-vowel sounds (phonemes). 
L.K.2d Spell simple words phonetically, drawing on knowledge of sound-letter relationships. 
L.K.5 With guidance and support from adults, explore word relationships and nuances in meanings. 
L.K.5a Sort common objects into categories (e.g., shapes, foods) to gain a sense of the concepts the categories represent. 
L.K.5b Demonstrate understanding of frequently occurring verbs and adjectives by relating them to their opposites 

(antonyms). 
L.K.5c Identify real-life connections between words and their use (e.g., note places at school that are colorful). 
L.K.5d Distinguish shades of meaning among verbs describing the same general action (e.g., walk, march, strut, 

prance) by acting out the meanings. 
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KINDERGARTEN 
3rd  Quarter 

KINDERGARTEN VOCABULARY 
ASSESSMENT VOCABULARY CONTENT VOCABULARY 

Apply – use 
Associate - connect 
Blend – put together 
Clarify – tell more about 
Compare – what is alike 
Contrast – what is different 
Decode – break apart 
Define – tell 
Demonstrate - show 
Describe – tell 
Determine – figure out 
Discuss – talk about/tell 
Distinguish – tell the difference 
Elements – parts 
Experiences – events 
Formulate – make/create 
Gather – bring together 
Identify – name/find 
Key Details/Key Ideas – important parts 
Observe – watch 
Participate – take part in 
Phrase – groups of words 
Presentation – show 
Produce – make 
Pronounce – say 
Publish – share 
Punctuate - . ? ! 

React – talk about 
Recognize – name/tell/ 
show 
Relationship –connect 
Relevant – important 
Respond – answer 
Select – choose 
Substitute – change 
Understand – know 

	  
	  
 
 
 
 
 
 
 
 
 
 

 
adventure, compare, contrast, experiences, connection, explain, 
idea (main), information, read, unknown, letter-sound 
correspondence, information, topic, key details 
 
 
DOMAIN SPECIFIC VOCABULARY: 
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FOUNDATIONAL SKILLS:  PRINT CONCEPTS 
ENDURING UNDERSTANDING:  
Knowing how a book works helps make meaning to the story. 

ESSENTIAL QUESTIONS:  
How do I use this book? 
Why do we have letters and words? 

STANDARD 
RF.K.1 

STANDARD:   
Demonstrate understanding of the organization and basic features of print.   

d.)  Recognize and name all upper- and lowercase letters of the alphabet.	  	  

CONTENT FOCUS 
Readers understand that and show Print Concepts by demonstrating their understanding that print carries meaning by incorporating the functions of print in play activities (e.g., orders from a 
menu in pretend play, taking messages from pretend phone calls). They show an understanding of single words initially by using environmental print (Stop signs, fast food chains). The more 
readers experience text, the greater their understanding is of its make up (words are made of letters, spaces between words). Discussing the roles of the author and illustrator helps readers 
distinguish between illustrations and printed text and builds an understanding of the ways that print and image carry and contribute to meaning. These skills are important foundations for reading 
comprehension skills these readers will use throughout their lives.	  	  

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Name all uppercase and lower case letters in 
the alphabet. 

 
 
 
 
 
 
 

 
 
 
 

§ Recognize the difference 
between upper- and 
lowercase letters. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



McCracken County Schools                     
ELA  KCAS  2012-2013    

Kindergarten  – 3rd  Quarter	  
	  
	  

Intellectual Property McCracken County School. June 2012.  
Copyright 2010.  National Governors Association Center for Best Practice and Council of Chief State School Officers.  All Rights Reserved.  

70	  

FOUNDATIONAL SKILLS:  PHONOLOGICAL AWARENESS  
ENDURING UNDERSTANDING:  
Learning to recognize and decode printed words develops the skills that are the 
foundation for independent reading.  

ESSENTIAL QUESTIONS:  
Why are sounds and letters important? 
How do sounds and letters create words? 

STANDARD 
RF.K.2 

STANDARD:   
Demonstrate understanding of spoken words, syllables, and sounds (phonemes).  

a) Recognize and produce rhyming words.  
b) Count, pronounce, blend, and segment syllables in spoken words.  
c) Blend and segment onsets and rimes of single-syllable spoken words.  
d) Isolate and pronounce the initial, medial vowel and final sounds (phonemes) in three-phoneme (consonant-vowel-consonant, or CVC) words. 

(This does not include CVCs ending with /l/, /r/, or /x/.)  
e) Add or substitute individual sounds (phonemes) in simple, one-syllable words to make new words.  

 
*Words, syllables, or phonemes written in /slashes/ refer to their pronunciation or phonology.  Thus, /CVC/ is a word with three phonemes regardless of the 
number of letters in the spelling of the word. 

CONTENT FOCUS 
Phonological Awareness is the ability to hear the sounds of a language independent of meaning. Those sounds extend beyond knowing beginning and ending sounds to understanding the 
variations in open and closed sounds and vowel sounds, recognizing syllabication and rhyming patterns and practicing the skills of blending and segmenting. Children who have developed a 
strong phonological awareness are better able to make sense of how sounds and letters operate in print. Because phonological awareness occurs initially in oral language, it is critical to 
encourage oral language play in classroom activities.  

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL PRODUCT 

§ Recognize words with the same 
end sound. 

§ Recognize that words with the 
same end sound rhyme. 

§ Recognize that a syllable has one 
vowel sound. 

 

 
 
 

§ Rhyme one word with another. 
§ Break words into syllables by clapping, snapping or 

counting. 
§ Say each syllable sound in a word. 
§ Identify if words rhyme when given a spoken prompt. 
§ State corresponding rhyming words in response to an 

oral prompt. 
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ENDURING UNDERSTANDING:  
Learning to recognize and decode printed words, developing the skills that are the foundation for independent 
reading.  

ESSENTIAL QUESTIONS:  
What sounds do letters make? 

STANDARD 
RF.K.3 

STANDARD:   
Know and apply grade-level phonics and word analysis skills in decoding words.  

a) Demonstrate basic knowledge of letter-sound correspondences by producing the primary or most frequent sound for 
each consonant.  

c.)  Read common high-frequency words by sight (e.g., the, of, to, you, she, my, is, are, do, does).  
	  

CONTENT FOCUS 
The National Reading Panel advocates systematic phonics instruction as part of a balanced program of reading teaching. Phonics, along with other strategies, is used for Word Recognition. 
Reading is the act of recognizing words and then understanding the individual and collective meanings of those words, with the ultimate goal being to get to the meaning of the text. Phonics makes 
decoding an integral part of the reading and writing experience.  
1st Grade:  Student show their ability to decode all letter sound correspondences, use affixes appropriately sound out unfamiliar multi-syllable words using that knowledge.	   

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Identify the five (5) major vowels. 
§ Recognize common words found in text. 
§ Recognize one-to-one letter correspondence for 

most consonants and short vowels.  
§ Read 15 common high-frequency words by sight 

(e.g., the, of, to, you, she, my, is, are, do, does). 
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FOUNDATIONAL SKILLS:  FLUENCY 
ENDURING UNDERSTANDING:  
Fluent readers accurately process print with expression at an appropriate rate. 

ESSENTIAL QUESTIONS: 
Why is it important to be a fluent reader? 
What strategies do good readers use?  

STANDARD 
RF.K.4 

STANDARD:   
Read emergent-reader texts with purpose and understanding.  

 CONTENT FOCUS 
Kindergarten:  Phonics and Fluency are two of the main ingredients in the teaching of reading according to the National Institute of Child Health and Human Development. Repeated oral reading 
of texts (rehearsal) and modeling fluent reading with expression and accuracy are critical for students to understand the concept of fluency.  
1st Grade:  Students read grade level text with the fluency and accuracy to support comprehension of text.	  	  

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Identify and understand foundational skills for 
Reading. 

§ Recognize that there are different purposes for 
reading emergent-reader texts. 

§ Recognize common sight words in text. 
 

 
 
 
 
 
 
 
 
 
 
 
 

§ Apply foundational skills reflected in #1-3. 
§ Determine the purpose for reading emergent-

reader texts. 

§ Read emergent-reader texts with purpose. 
§ Read emergent-reader text for understanding. 
§ Read a text with common sight words. 
§ Use the pictures in a text to help with understanding. 
§ Retell a story. 
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CRAFT & STRUCTURE: 
Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings, and 
analyze how specific word choices shape meaning or tone. 
ENDURING UNDERSTANDING:  
Literary text, like all creative products, demonstrates style and craftsmanship. Readers can respond analytically 
and objectively to text when they understand the purpose or reason behind the author’s intentional choice of 
tools such as word choice, point of view and structure.  

ESSENTIAL QUESTIONS:  
What strategies do I use to make meaning of unfamiliar words 
within a text? 

STANDARD 
RL.K.4 

STANDARD:   
Ask and answer questions about unknown words in a text.  

CONTENT FOCUS 
Kindergarten:  When readers examine the Craft and Structure of a piece of literature, they increase their ability to understand word meaning and figurative language, story 
structure and development and point of view. Using interactive read alouds in which readers are encouraged to ask and answer text-related questions provides the readers 
with the opportunity to discover the elements common to a particular genre or text type and increase text-related vocabulary. Research shows that the more experience 
students have in reading different genres, the more successful they will be in writing in different genres.  
1st Grade:  Students will be expected to know how to use the context of a word to determine its meaning, develop an understanding of the way authors use language 
figuratively, determine theme and main idea and begin to identify the way point of view impacts a text.	  	  	  

 

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Identify literary text. 
§ Identify picture clues. 
§ Identify simple literary devices (e.g., alliteration, 

repetition, rhythm, rhyme). 
§ Identify feeling words. 
§ Identify sensory words. 
	  

 
 
 

§ Explain how authors make purposeful 
language choices to create meaning in 
stories, poems, and songs. 

§    Explain how good readers actively seek 
the meaning of unknown words/phrases 
by asking and answering questions to 
clarify meaning. 

§ Read and reread other words, sentences, and  non-
linguistic images (e.g., illustrations) in the text to 
identify context clues. 

§ Use context clues to help unlock the meaning of 
unknown words/phrases.  

§    Ask and answer questions about unknown words. 
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CCR:  INTEGRATION OF KNOWLEDGE & IDEAS 
Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as in words. 
ENDURING UNDERSTANDING:  
Competent readers can synthesize information from a variety of sources including print, audio and visual. 
Comparing and contrasting text in a variety of forms or genres provides a full understanding of the author’s 
message/theme as well as the ideas being explored.  

ESSENTIAL QUESTIONS:  
How do the author and illustrator work together to develop 
meaning of the text? 

STANDARD 
RL.K.7 

STANDARD:   
With prompting and support, describe the relationship between illustrations and the story in which they 
appear (e.g., what moment in a story an illustration depicts).  

CONTENT FOCUS 
Kindergarten:  The focus of the Integration of Knowledge and Ideas topic is making connections and comparisons, and determining themes and main topics across different texts and genre. 
Images or illustrations in books serve to enhance and/or explain the messages for the reader. They can be used as one of the cues for the written text while reading. Beginning readers that 
compare characters within and across texts develop a fuller and more appropriate conceptualization of stories.  
1st Grade:  Students will be expected to analyze the contributions of the visual text to the overall meaning of the story, and compare and contrast themes and topics and the ways these are treated 
in texts within and across genres.	   

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

  
§ Identify illustrations (e.g., photos, pictures, 

drawings).   
§ Identify story details (e.g., character, setting, 

events). 
§ Identify the part of the story shown by the 

illustration. 
 
 
 
 

 
§ Explain how authors use illustrations and 

details in a text to tell a story. 
§ Explain how good readers use 

illustrations/pictures to enhance their 
understanding of a story. 

§ Explain how illustrations help the reader 
understand the story. 

  
§ Orally describe information obtained from illustrations .  
§ Orally describe the relationship between illustrations and 

the story in which they appear. 
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CCR: INTEGRATION OF KNOWLEDGE & IDEAS 
Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the 
authors take. 

ENDURING UNDERSTANDING: 
Literary text, like all creative products, demonstrates style and craftsmanship. Readers can 
respond analytically and objectively to text when they understand the purpose or reason 
behind the author’s intentional choice of tools such as word choice, point of view and 
structure.  

ESSENTIAL QUESTIONS:  
How do I determine the author’s purpose for writing the text? 
What does it mean to compare two or more texts? 
How do I know who wrote the text? 

STANDARD 
RL.K.9 

STANDARD:   
With prompting and support, compare and contrast the adventures and experiences of characters in familiar stories. 

CONTENT FOCUS 
The focus of the Integration of Knowledge and Ideas topic is making connections and comparisons, and determining themes and main topics across different texts and genre. Images or 
illustrations in books serve to enhance and/or explain the messages for the reader. They can be used as one of the cues for the written text while reading. Beginning readers that compare 
characters within and across texts develop a fuller and more appropriate conceptualization of stories.  
1st Grade:  Students will be expected to analyze the contributions of the visual text to the overall meaning of the story, and compare and contrast themes and topics and the ways these are treated 
in texts within and across genres.	  	   

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Identify the characters in 
stories. 

§ Describe the adventures and 
experiences of characters in 
stories. 

§ Define compare. 
§ Define contrast. 
§ Define plot. 

§ Tell how the adventure and experiences of 
characters in stories are alike and different. 
(similar, same). 

§ Explain how authors develop their stories with the 
adventures and experiences of characters. 

§ Explain how good readers understand familiar 
stories by learning about characters’ adventures 
and experiences. 

§  Identify the characters within and between texts. 
§  Identify the plots (including adventures and experiences) within and 

between texts.  
§ Compare and contrast the adventures and experiences of 

characters in familiar stories. 
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CCR:  KEY IDEAS & DETAILS 
Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when 
writing or speaking to support conclusions drawn from the text. 

ENDURING UNDERSTANDING:  
Knowledge-based information is an ever-changing expanding genre that encompasses 
daily communication. The ability to comprehend and analyze informational texts develops 
critical thinking, promotes logical reasoning and expands one’s sense of the world.  

ESSENTIAL QUESTIONS:  
How does prior knowledge assist in learning new content? 
Why is prediction important to help make meaning of reading? 

STANDARD 
RI.K.1 

STANDARD:   
With prompting and support, ask and answer questions about key details in a text. 

CONTENT FOCUS: 
Reading for Key Ideas and Details is reading with purpose. It helps the reader focus on content and comprehension. Early exposure to informational texts provides the foundation for the 
demands of reading and writing in later grades..  
1st Grade:  Students are expected to use questioning strategies to improve comprehension of text, use text details to support findings and inferences and begin to use direct quotes as evidence or 
support in discussions and writing.	  	   

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Explain that key details are important to the story or 
text. 

§ Know where to find the title, cover, author, and 
illustrator of a book. 

§ Identify text type. 
§ Recall from text. 
§ Define predictions 
§ Define inferences 
§ Identify background knowledge 
§ Know the 5 W’s + H questions (who, what, where, 

when, why and how). 

§ Set a purpose for reading. 
§ Access prior knowledge. 
§ Describe what is directly stated in the text. 
§ Confirm predictions using details from the text. 
§ Explain why authors include key details in 

informational texts which can help a reader 
ask and answer questions. 

§ Explain why good readers know a question is 
different from a statement and requires an 
answer. 

§ Ask & answer questions about key details of 
text: who, what, when, where, why, how 

§ Ask & answer questions before, during, and after 
reading text. 

§ Make predictions about the text. 
§ Use text features & graphics to develop 

understanding. 
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CCR:  KEY IDEAS & DETAILS 
Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas. 

ENDURING UNDERSTANDING:  
Effective readers use a variety of strategies to make sense of key ideas and details presented in 
text. 

ESSENTIAL QUESTIONS:  
How do I use strategies to develop good reading skills? 
 

STANDARD 
RI.K.2 

STANDARD:   
With prompting and support, identify the main topic and retell key details of a text. 

CONTENT FOCUS 
 Reading for Key Ideas and Details is reading with purpose. It helps the reader focus on content and comprehension. Early exposure to informational texts provides the foundation for the 
demands of reading and writing in later grades. As texts and topics are introduced, it is important to scaffold student learning by modeling strategies that support comprehension and encourage 
students to make their own connections to texts.  
1st Grade:  Students are expected to use questioning strategies to improve comprehension of text, use text details to support findings and inferences and begin to use direct quotes as evidence or 
support in discussions and writing.	  	   

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL PRODUCT 

§ Define main topic as the who or 
what the text is mostly about. 

 

§ Identify the main topic of  a text. 
§ Explain why authors of informational text 

include key details in order to help readers 
make meaning of the text. 

§ Explain how good readers use key details in an 
informational text to identify the main topic. 

§ Distinguish the difference between the main 
topic and key details. 

 

§ Retell the key details of a text. 
§ Orally identify the main topic of an 

informational text.  
§ Orally describe or graphically 

represent the relationship 
between main topic and key 
details. 
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KEY IDEAS & DETAILS 
Analyze how and why individuals, events, and ideas develop ad interact over the course of a text. 
ENDURING UNDERSTANDING:  
Knowledge-based information is an ever-changing expanding genre that encompasses daily communication. 
The ability to comprehend and analyze informational texts develops critical thinking, promotes logical 
reasoning and expands one’s sense of the world.  

ESSENTIAL QUESTIONS:  
How do I make connections within the text? 
 

STANDARD 
RI.K.3 

STANDARD:   
With prompting and support, describe the connection between two individuals, events, ideas, or pieces of 
information in a text.  

CONTENT FOCUS 
Grade K:  Reading for Key Ideas and Details is reading with purpose. It helps the reader focus on content and comprehension. Early exposure to informational texts provides the foundation for 
the demands of reading and writing in later grades. As texts and topics are introduced, it is important to scaffold student learning by modeling strategies that support comprehension and 
encourage students to make their own connections to texts.  
1st Grade:  Students are expected to use questioning strategies to improve comprehension of text, use text details to support findings and inferences and begin to use direct quotes as evidence or 
support in discussions and writing. 

LEARNING TARGETS 

KNOWLEDGE REASONING SKILL 

§ Identify informational text as literary nonfiction or 
§ expository/technical texts.  
§ Identify text structure and features in informational 

texts. 
§ Identify key features of a text such as author and 

title. 
 
 
 
 
 
 

§ Explain why authors of informational texts 
use text features that help readers 
identify the purpose of the text. 

§ Explain how good readers begin to 
identify text features in order to make 
meaning of informational texts. 

With prompting and support: 
§ Orally identify text features such as author and title in 

informational texts. 
§ Orally explain the structure of information text. 
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CCR:  CRAFT & STRUCTURE  
Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings, and 
analyze how specific word choices shape meaning or tone. 

ENDURING UNDERSTANDING:  
Analyzing texts for structure, purpose, and viewpoint allows an 
effective reader to gain insight and strengthen understanding. 

ESSENTIAL QUESTIONS:  
How do I use strategies to determine meaning of unknown words in text? 
 

STANDARD 
RI.K.4 

STANDARD:   
With prompting and support, ask and answer questions about unknown words in a text.  

CONTENT FOCUS 
In the early grades, attention to the Craft and Structure of informational text contributes to a greater enjoyment of reading and increases a reader’s or listener’s understanding of the world. 
Readers begin to understand and use content-specific language as they craft their own texts. As students watch the teacher model (providing prompting and support) ways to ask questions and 
think about text, they internalize the ways meaning is gathered from text.  
1st Grade:  Students are expected to understand and identify main ideas as they appear in a text and be able to find the ways authors support those ideas. Additionally they are expected to 
understanding the strategy of summarizing portions of as well as entire texts. .	   

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Identify unknown words in a text. § Explain why authors make 
purposeful language choices 
to create meaning in 
informational text. 

§ Explain how good readers 
actively seek the meaning of 
unknown words/phrases by 
asking and answering 
questions to clarify meaning. 
 
 

 

§ Ask questions about unknown words in a text. 
§ Answer questions about unknown words in a text. 
§ Orally explain how a piece of informational text is structured. 
§ Read and reread other words, sentences, and  non-linguistic images in the 

text to identify context clues 
§ Use context clues to help unlock the meaning of unknown words/phrases  
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CCR:  INTEGRATION ON KNOWLEDGE & IDEAS  
ENDURING UNDERSTANDING:  

Integrating knowledge and ideas from informational text expands the knowledge base and  
perspectives found in text, which empowers the reader to make informed choices in life.	  	  

 

ESSENTIAL QUESTIONS:  
How do illustrators contribute to the meaning of the text? 

STANDARD 
RI.K.7 

STANDARD:   
With prompting and support, describe the relationship between illustrations and the text in which they appear (e.g., 
what person, place, thing, or idea in the text an illustration depicts).  

CONTENT FOCUS 
Grade K:  Graphics and illustrations in informational text provide cues for readers as they work to Integrate Knowledge and Ideas in Informational Text. In addition, graphics 
serve as a scaffold for text comprehension. Kindergarten students can begin to make text-to-text connections (identifying similarities and differences) when they are prompted 
with statement starters like “I read/saw another book that…” or “this part of the book is like…” In addition, as readers/listeners begin to note the ways authors support their 
views, text comprehension deepens.  
1st Grade:  Students are expected to describe and explain the way topics in historical, scientific and technical texts connect using language specific to that content.   

 

LEARNING TARGETS 

KNOWLEDGE REASONING SKILL 

§ Identify main topic.   
§ Identify text details.   
§ Identify graphics/images/illustrations 

(e.g., photographs, diagrams, simple charts, 
graphs, maps). 

§ Identify the part of the story shown by the 
illustrations. 

 
 
 
 
 
 
 

§ Explain how authors use illustrations and 
details in a text to present information. 

§ Explain how good readers use 
illustrations to enhance their 
understanding of text. 

§ Orally identify the topic of a text.  
§ Orally identify details in a text.  
§ Orally describe how information contained 

in illustrations contribute to the understanding of the 
text.   

§ Orally describe the relationship between illustrations and 
the text in which they appear. 
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CCR:  TEXT TYPE & PURPOSES 
Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately through the effective 
selection, organization, and analysis of content. 
ENDURING UNDERSTANDING:  
Writers share information, opinions and ideas through multiple ways and texts. Knowledge of the different 
genres support students ‘ understanding and writing of text structures which allows them to communicate in 
appropriate and meaningful ways to their audience and achieve their intended purpose.  

ESSENTIAL QUESTIONS:  
How do I develop my purpose for writing? 
Why do I use a combination of writing and drawing to share 
informative text? 

STANDARD 
W.K.2 

STANDARD:   
Use a combination of drawing, dictating, and writing to compose informative/explanatory texts in which they name 
what they are writing about and supply some information about the topic.  

CONTENT FOCUS 
Kindergarten:  Early writers begin to experiment with Text Types and Purposes from the very beginning. They use print to represent their ideas in the form of drawing, scribbling and labeling. 
They communicate with others through print long before formal writing instruction begins. Student writers explore and mirror the elements they find in the fictional and informational texts with which 
they interact. As long as writing remains a natural, purposeful activity, made available without threat, then student writers will be willing to practice it and consequently learn. (Frank Smith)  
1st Grade:  Student writers will craft opinion, informational and narrative pieces that reflect the structures and elements most common to those forms.	   

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL PRODUCT 

  
§ Define explanatory. 
§ Define informative. 
§ Identify informative text. 

 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 

§ Select a topic and 
information to share. 

 
 
 

§ Use drawings and 
words to name and 
give information 
about a topic. 
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CCR: PRESENTATION OF KNOWLEDGE & IDEAS 
Make strategic use of digital media and visual displays of data to express information and enhance understanding of presentations. 

ENDURING UNDERSTANDING:  
Proficient speakers make deliberate choices regarding language, content and media to capture and 
maintain the audience in order to convey their message.  

ESSENTIAL QUESTIONS:  
How do descriptive words captivate the audience? 
How do visual displays create a more interesting presentation? 

STANDARD 
SL.K.5 

STANDARD:   
Add drawings or other visual displays to descriptions as desired to provide additional detail. 

CONTENT FOCUS 
Speaking and listening are about the Presentation of Knowledge and Ideas. Activities that involve a wide range of materials promote talk. Students need to understand and be provided with 
opportunities to use speaking and listening to achieve specific purposes: to inform, to persuade, and to solve problems. The Speech Communication Association notes that oral communication is 
an interactive process in which an individual alternately takes the roles of speaker and listener, and which includes both verbal and nonverbal components.  
1st Grade:  Students are expected to make oral presentations that include multimedia components that enhance their topic and begin to develop an understanding of formal and informal English 
and the appropriate purposes and audiences in which each can be used.	     

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL PRODUCT 

§ Identify places in a presentation to 
add more descriptive details. 

§ Choose visual displays that add 
to and support thinking about a 
topic.  

§ Organize information for oral 
delivery. 

§ Articulate ideas in a way 
that is purposeful and 
appropriate to the 
audience.  
 
 
 
 
 
 
 
 
 

§ Create drawings or add visual displays 
to add details to a presentation. 
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CCR:  CONVENTIONS OF STANDARD ENGLISH 
Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

ENDURING UNDERSTANDING:  
Language is an essential tool for understanding our world. Effective written and oral communications 
rely upon understanding and applying the rules of standard English.  

ESSENTIAL QUESTIONS:  
Why is noun/pronoun agreement important? 
How do I know if I am using the correct verb tense? 

 
STANDARD 

L.K.1 
 

STANDARD:   
Demonstrate command of the conventions of standard English grammar and usage when writing or 
speaking.  

a) Print many upper- and lowercase letters.  
b) Use frequently occurring nouns and verbs.  
c) Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes).  
d) Understand and use question words (interrogatives) (e.g., who, what, where, when, why, how).  
e) Use the most frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with).  
f) Produce and expand complete sentences in shared language activities.	  	  

CONTENT FOCUS 
Beginning writers often use gross approximations of letter forms, invented words and make-believe sentences in their work. In this work, specific Conventions of Standard English (punctuation, 
plurals) can be focused on and incorporated into the authentic writing.. Expansion of sentences provides speakers with opportunities to hear additional ways of expressing thoughts. “I have a 
yellow dress on today,” as expressed by a student can get the response, “I love the purple flowers on your sparkly, yellow dress,” from the teacher.  

LEARNING TARGETS 
KNOWLEDGE SKILL 

§ Identify upper & lower case 
letters. 

§ Know how to hold pencil correctly. 
§ Identify nouns as naming words. 
§ Identify verbs as action words. 
§ Know correct verb tense. 
§ Know noun/pronoun agreement. 

§ Correctly form many upper and lowercase letters on various sizes and styles of paper, and other mediums in a 
developmentally appropriate manner. 

§ Correctly form upper and lower case letters in first and last name. 
§ Demonstrate the use of nouns as naming words when speaking and writing. 
§  Demonstrate the use of verbs as action words when speaking and writing.   
§ Demonstrate subject/verb agreement when speaking and writing.  
§ Use correct verb tense when speaking and writing. 
§ Demonstrate noun/pronoun agreement when speaking and writing. 
§ Use commonly confused words correctly, such as get/got, have/has when writing & speaking. 
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CCR: CONVENTIONS OF STANDARD ENGLISH 
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 

ENDURING UNDERSTANDING:  
Language is an essential tool for understanding our world. Effective written and oral communications 
rely upon understanding and applying the rules of standard English. 	  

ESSENTIAL QUESTIONS:  
Why is the end punctuation of a sentence important? 
 

 
STANDARD 

L.K.2 
 

STANDARD:   
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling 
when writing.  

a) Capitalize the first word in a sentence and the pronoun I.  
b) Recognize and name end punctuation.  
c) Write a letter or letters for most consonant and short-vowel sounds (phonemes).  
d) Spell simple words phonetically, drawing on knowledge of sound-letter relationships.	  	  

CONTENT FOCUS 
Beginning writers often use gross approximations of letter forms, invented words and make-believe sentences in their work. These approximations become more refined as these writers are 
encouraged to read their work aloud to a peer or adult. In this work, specific Conventions of Standard English (punctuation, plurals) can be focused on and incorporated into the authentic 
writing. Daily writing for a variety of purposes is critical to the development of convention and grammatical knowledge. Speaking vocabulary increases with exposure to authentic experiences, 
discovery and interactions with text. Expansion of sentences provides speakers with opportunities to hear additional ways of expressing thoughts. “I have a yellow dress on today,” as expressed 
by a student can get the response, “I love the purple flowers on your sparkly, yellow dress,” from the teacher. Giving the student more words to use in descriptive situations.  

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Distinguish between names and 
other nouns. 

§ Recognize and name end 
punctuation such as a question 
mark, exclamation point, & 
period. 
 

§ Recognize the common sound made by 
letters. 

§ Write the letter or letters for consonant 
and vowel sounds. 

 

§ Use capital letters for first letter of names (proper nouns), at the 
beginning of a sentence and the pronoun ( I ). 

§ Use period, question mark or exclamation point appropriately at the end 
of sentences. 

§ Capitalize the first word in a sentence. 
§ Spell words by matching sounds to letters. 
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CCR: VOCABULARY ACQUISITION & USE 
Demonstrate understanding of word relationships and nuances in word meanings. 
ENDURING UNDERSTANDING:  
Words are powerful. Vocabulary knowledge is fundamental for learning, 
effective communication, and celebrating language.  

ESSENTIAL QUESTIONS:  
How does putting words in categories help provide meaning to the word? 
Why does knowing the opposite meaning of a word strengthen my understanding of the word? 

 
STANDARD 

L.K.5 
 

STANDARD:   
With guidance and support from adults, explore word relationships and nuances in word meanings.  

a) Sort common objects into categories (e.g., shapes, foods) to gain a sense of the concepts the categories represent.  
b) Demonstrate understanding of frequently occurring verbs and adjectives by relating them to their opposites (antonyms).  
c) Identify real-life connections between words and their use (e.g., note places at school that are colorful).  
d) Distinguish shades of meaning among verbs describing the same general action (e.g., walk, march, strut, prance) by 

acting out the meanings.	  	  
CONTENT FOCUS 
Kindergarten is a time of significant Vocabulary Acquisition and Use. Readers, writers, speakers and listeners identify and use word meanings, inflections and affixes based on shared reading 
experiences. They explore word relationships and usage through conversations, reading, read alouds, and responding to texts with scaffolding and support. They explore new vocabulary through 
speaking and shared writing experiences, and encounter/learn vocabulary modeled in conversations and texts. Young students often overgeneralize the rules of English, for example in expressing 
past tense –ed gets added to any verb (go-ed for went, think-ed for thought). In the beginning, this overgeneralization shows that students have internalized that specific rule. Providing language 
for the exceptions will expand their vocabulary.  

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Define antonym as a word 
meaning the opposite of another 
word. 

§ Recognize verbs that have similar meanings and 
act out the meanings to show their differences. 

§ Sort common objects into categories. 
§ Identify the opposite of a word (verb or adjective). 

 
 
 

 

§ Use the meaning of two known words to identify the 
opposite word. 

§ Sort common objects into categories. 
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AS YOU FINISH THIS QUARTER PLEASE REFLECT ON THE LEARNING THAT OCCURRED FOR BOTH YOU AND YOUR STUDENTS.  MAKE NOTE OF 
CONCERNS, CLARIFICATIONS, OR CONSIDERATIONS.  WHAT WOULD YOU DO AGAIN?  WHAT WOULD YOU DO DIFFERENTLY?  CAN YOU ADD TO 
COMMON MISCONCEPTIONS?  WHAT WORKED REALLY WELL?  WHAT CHANGES NEED TO BE MADE TO THE CURRICULUM GUIDE?	  	  	  	  
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________ 
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________	  
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________	  
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DATE STANDARD REFLECTION 
	  
	   STANDARD 

RF.K.1d 

	  
	  

	  
STANDARD 

RF.K.2 

	  

	    
STANDARD 
RF.K.3a,c 

 

	  

	  
	    

STANDARD 
RL.K.4 

	  
	  
	  
	  
	  

	  
	    

STANDARD 
RL.K.7 

	  
	  
	  
	  

	  

STANDARD 
RL.K.9 
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STANDARD 

RI.K.1 
 

	  
	  
	  
	  

	    
STANDARD 

RI.K.2 
 

	  

	    
STANDARD 

RI.K.3 
 

	  
	  
	  

	    
STANDARD 

RI.K.4 
 

	  

	    
STANDARD 

RI.K.7 
 

	  

	    
STANDARD 

W.K.2 
 

	  
	  
	  

	    
STANDARD 

SL.K.5 
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STANDARD 

L.K.1 
 

	  

	    
STANDARD 

L.K.2 
 

	  

	    
STANDARD 

L.K.5 
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McCracken County Public Schools 

KINDERGARTEN 
4th Quarter 
2012 – 2013 

RF.K.2 Demonstrate understanding of spoken words, syllables, and sounds (phonemes). 
RF.K.2a Recognize and produce rhyming words. 
RF.K.2b Count, pronounce, blend, and segment syllables in spoken words. 
RF.K.2c Blend and segment onsets and rimes of single-syllable spoken words. 
RF.K.2d Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in three-

phoneme (consonent-vowel-consonent, or CVC) words.* (This does not include CVCs ending 
with /l/, /r/, or /x/.) 

RF.K.2e Add or substitute individual sounds (phonemes) in simple, one-syllable words to make new 
words. 

RF.K.3 Know and apply grade-level phonics and word analysis skills in decoding words. 
RF.K.3a Demonstrate basic knowledge of one-to-one letter-sound correspondences by producing the 

primary or many of the most frequent sound for each consonant. 
RF.K.3b Associate the long and short sounds with common spellings (graphemes) for the five major 

vowels. 
RF.K.3c Read common high-frequency words by sight (e.g., the, of, to, you, she, my, is, are, do, does). 
RF.K.3d Distinguish between similarly spelled words by identifying the sounds of the letters that differ. 
RF.K.4 Read emergent-reader texts with purpose and understanding. 
RL.K.7 With prompting and support, describe the relationship between illustrations and the story in 

which they appear (e.g., what moment in a story an illustration depicts). 
RI.K.3 With prompting and support, describe the connection between two individuals, events, ideas, 

or pieces of information in a text. 
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RI.K.7 With prompting and support, describe the relationship between illustrations and the text in 
which they appear (e.g., what person, place, thing, or idea in the text an illustration depicts). 

RI.K.8 With prompting and support, identify the reasons an author gives to support points in a text. 
RI.K.9 With prompting and support, identify basic similarities in and differences between two texts on 

the same topic (e.g., in illustrations, descriptions, or procedures). 
W.K.3 Use a combination of drawing, dictating, and writing to narrate a single event or several 

loosely linked events, tell about the events in the order in which they occurred, and provide a 
reaction to what happened. 

W.K.5 With guidance and support from adults, respond to questions and suggestions from peers and 
add details to strengthen writing as needed. 

W.K.6 With guidance and support from adults, explore a variety of digital tools to produce and publish 
writing, including in collaboration with peers. 

W.K.7 Participate in shared research and writing projects (e.g., explore a number of books by favorite 
author and express opinions about them). 

W.K.8 With guidance and support from adults, recall information from experiences or gather 
information from provided sources to answer a question. 

SL.K.5 Add drawings or other visual displays to descriptions as desired to provide additional detail. 
L.K.1a Print many upper- and lowercase letters. 
L.K.1b Use frequently occurring nouns and verbs. 
L.K.1c Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes). 
L.K.1d  Understand and use question words (interrogatives) (e.g., who, what, where, when, why, 

how). 
L.K.1e Use the most frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with). 

L.K.1f Produce and expand complete sentences in shared language activities. 
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L.K.2a Capitalize the first word in a sentence and the pronoun I. 
L.K.2b Recognize and name end punctuation. 
L.K.2c Write a letter or letters for most consonant and short-vowel sounds (phonemes). 
L.K.2d Spell simple words phonetically, drawing on knowledge of sound-letter relationships. 
L.K.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based 

on kindergarten reading and content. 
L.K.4a Identify new meanings for familiar words and apply them accurately (e.g., knowing duck is a 

bird and learning the verb to duck). 
L.K.4b Use the most frequently occurring inflections and affixes (e.g., -ed, -s, re-, un-, pre-, -ful, -less) 

as a clue to the meaning of an unknown word. 
L.K.5 With guidance and support from adults, explore word relationships and nuances in word 

meanings. 
L.K.5a Sort common objects into categories (e.g., shapes, foods) to gain a sense of the concepts the 

categories represent. 
L.K.5b Demonstrate understanding of frequently occurring verbs and adjectives by relating them to 

their opposites (antonyms). 
L.K.5c Identify real-life connections between words and their use (e.g., note places at school that are 

colorful). 
L.K.5d Distinguish shades of meaning among verbs describing the same general action (e.g., walk, 

march, strut, prance) by acting out the meanings. 
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KINDERGARTEN 
4th  Quarter 

KINDERGARTEN VOCABULARY 
ASSESSMENT VOCABULARY CONTENT VOCABULARY 

Apply – use 
Associate - connect 
Blend – put together 
Clarify – tell more about 
Compare – what is alike 
Contrast – what is different 
Decode – break apart 
Define – tell 
Demonstrate - show 
Describe – tell 
Determine – figure out 
Discuss – talk about/tell 
Distinguish – tell the difference 
Elements – parts 
Experiences – events 
Formulate – make/create 
Gather – bring together 
Identify – name/find 
Key Details/Key Ideas – important parts 
Observe – watch 
Participate – take part in 
Phrase – groups of words 
Presentation – show 
Produce – make 
Pronounce – say 
Publish – share 
Punctuate - . ? ! 
React – talk about 

Recognize – name/tell/ show 
Relationship –connect 
Relevant – important 
Respond – answer 
Select – choose 
Substitute – change 
Understand – know 

	  
	  
 
 
 
 
 
 
 
 

 
brainstorm, descriptions, differ, digital tools, 
explain, explore, gather information, long vowel 
sound, multiple-meaning words/phrases, narrate, 
narrative, order, projects, publish, reasons, 
research, sources, spelling, support 
 
 
 
DOMAIN SPECIFIC VOCABULARY: 
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FOUNDATIONAL SKILLS:  PHONOLOGICAL AWARENESS  
ENDURING UNDERSTANDING:  
Learning to recognize and decode printed words develops the skills that are 
the foundation for independent reading.  

ESSENTIAL QUESTIONS:  
Why are sounds and letters important? 
How do sounds and letters create words? 

STANDARD 
RF.K.2 

STANDARD:   
Demonstrate understanding of spoken words, syllables, and sounds (phonemes).  

a) Recognize and produce rhyming words.  
b) Count, pronounce, blend, and segment syllables in spoken words.  
c) Blend and segment onsets and rimes of single-syllable spoken words.  
d) Isolate and pronounce the initial, medial vowel and final sounds (phonemes) in three-phoneme (consonant-

vowel-consonant, or CVC) words. (This does not include CVCs ending with /l/, /r/, or /x/.)  
e) Add or substitute individual sounds (phonemes) in simple, one-syllable words to make new words.  

	  
*Words, syllables, or phonemes written in /slashes/ refer to their pronunciation or phonology.  Thus, /CVC/ is a word with three phonemes 
regardless of the number of letters in the spelling of the word. 

CONTENT FOCUS 
Phonological Awareness is the ability to hear the sounds of a language independent of meaning. Those sounds extend beyond knowing beginning and ending sounds to 
understanding the variations in open and closed sounds and vowel sounds, recognizing syllabication and rhyming patterns and practicing the skills of blending and segmenting. 
Children who have developed a strong phonological awareness are better able to make sense of how sounds and letters operate in print. Because phonological awareness occurs 
initially in oral language, it is critical to encourage oral language play in classroom activities.  

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL PRODUCT 

§ Recognize words with the same 
end sound. 

§ Recognize that words with the 
same end sound rhyme. 

§ Recognize that a syllable has one 
vowel sound. 

 
 
 

 
 
 

§ Rhyme one word with another. 
§ Break words into syllables by clapping, snapping or 

counting. 
§ Say each syllable sound in a word. 
§ Identify if words rhyme when given a spoken prompt. 
§ State corresponding rhyming words in response to an 

oral prompt. 
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FOUNDATIONAL SKILLS:  PHONOLOGICAL AWARENESS  
ENDURING UNDERSTANDING:  
Learning to recognize and decode printed words, developing the skills that are the foundation for independent 
reading.  

ESSENTIAL QUESTIONS:  
What sounds do letters make? 

STANDARD 
RF.K.3 

STANDARD:   
Know and apply grade-level phonics and word analysis skills in decoding words.  

a) Demonstrate basic knowledge of letter-sound correspondences by producing the primary or most frequent 
sound for each consonant.  

b) Associate the long and short sounds with common spellings (graphemes) for the five major vowels.  
c) Read common high-frequency words by sight (e.g., the, of, to, you, she, my, is, are, do, does).  
d) Distinguish between similarly spelled words by identifying the sounds of the letters that differ.	  	  

CONTENT FOCUS 
The National Reading Panel advocates systematic phonics instruction as part of a balanced program of reading teaching. Phonics, along with other strategies, is used for Word 
Recognition. Reading is the act of recognizing words and then understanding the individual and collective meanings of those words, with the ultimate goal being to get to the meaning 
of the text. Phonics makes decoding an integral part of the reading and writing experience.  
1st Grade:  Student show their ability to decode all letter sound correspondences, use affixes appropriately sound out unfamiliar multi-syllable words using that knowledge.	   

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Identify the five (5) major vowels. 
§ Recognize common words found in text. 
§ Recognize the common spellings of long and 

short vowel sounds. 
§ Recognize one-to-one letter correspondence for 

each consonant. 

 § Say the most common sound of each 
consonant. 

§ Say the long and short sounds for each vowel. 
§ Read common words without sounding them 

out. 
§ Read common high-frequency words by sight 

(e.g., the, of, to, you, she, my, is, are, do, 
does). 
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FOUNDATIONAL SKILLS:  FLUENCY 
ENDURING UNDERSTANDING:  
Fluent readers accurately process print with expression at an appropriate rate. 

ESSENTIAL QUESTIONS: 
Why is it important to be a fluent reader? 
What strategies do good readers use?  

STANDARD 
RF.K.4 

STANDARD:   
Read emergent-reader texts with purpose and understanding.  

 CONTENT FOCUS 
Kindergarten:  Phonics and Fluency are two of the main ingredients in the teaching of reading according to the National Institute of Child Health and Human Development. Repeated 
oral reading of texts (rehearsal) and modeling fluent reading with expression and accuracy are critical for students to understand the concept of fluency.  
1st Grade:  Students read grade level text with the fluency and accuracy to support comprehension of text.	  	  

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Identify and understand foundational skills for 
Reading. 

§ Recognize that there are different purposes for 
reading emergent-reader texts. 

§ Recognize common sight words in text. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

§ Apply foundational skills reflected in #1-3. 
§ Determine the purpose for reading emergent-

reader texts. 

§ Read emergent-reader texts with purpose. 
§ Read emergent-reader text for understanding. 
§ Read a text with common sight words. 
§ Use the pictures in a text to help with 

understanding. 
§ Retell a story. 
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CCR:  INTEGRATION OF KNOWLEDGE & IDEAS 
Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as in 
words. 
ENDURING UNDERSTANDING:  
Competent readers can synthesize information from a variety of sources including print, audio and visual. 
Comparing and contrasting text in a variety of forms or genres provides a full understanding of the author’s 
message/theme as well as the ideas being explored.  

ESSENTIAL QUESTIONS:  
How do the author and illustrator work together to 
develop meaning of the text? 

STANDARD 
RL.K.7 

STANDARD:   
With prompting and support, describe the relationship between illustrations and the story in which 
they appear (e.g., what moment in a story an illustration depicts).  

CONTENT FOCUS 
Kindergarten:  The focus of the Integration of Knowledge and Ideas topic is making connections and comparisons, and determining themes and main topics across different texts 
and genre. Images or illustrations in books serve to enhance and/or explain the messages for the reader. They can be used as one of the cues for the written text while reading. 
Beginning readers that compare characters within and across texts develop a fuller and more appropriate conceptualization of stories.  
1st Grade:  Students will be expected to analyze the contributions of the visual text to the overall meaning of the story, and compare and contrast themes and topics and the ways these 
are treated in texts within and across genres.	   

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

  
§ Identify illustrations (e.g., photos, pictures, 

drawings).   
§ Identify story details (e.g., character, setting, 

events). 
§ Identify the part of the story shown by the 

illustration. 
 
 
 
 
 
 
 

 
§ Explain how authors use illustrations and 

details in a text to tell a story. 
§ Explain how good readers use 

illustrations/pictures to enhance their 
understanding of a story. 

§ Explain how illustrations help the reader 
understand the story. 

  
§ Orally describe information obtained from 

illustrations .  
§ Orally describe the relationship between 

illustrations and the story in which they 
appear. 
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KEY IDEAS & DETAILS 
Analyze how and why individuals, events, and ideas develop ad interact over the course of a text. 
ENDURING UNDERSTANDING:  
Knowledge-based information is an ever-changing expanding genre that encompasses daily communication. 
The ability to comprehend and analyze informational texts develops critical thinking, promotes logical 
reasoning and expands one’s sense of the world.  

ESSENTIAL QUESTIONS:  
How do I make connections within the text? 
 

STANDARD 
RI.K.3 

STANDARD:   
With prompting and support, describe the connection between two individuals, events, ideas, or pieces of 
information in a text.  

CONTENT FOCUS 
Grade K:  Reading for Key Ideas and Details is reading with purpose. It helps the reader focus on content and comprehension. Early exposure to informational texts provides the 
foundation for the demands of reading and writing in later grades. As texts and topics are introduced, it is important to scaffold student learning by modeling strategies that support 
comprehension and encourage students to make their own connections to texts.  
1st Grade:  Students are expected to use questioning strategies to improve comprehension of text, use text details to support findings and inferences and begin to use direct quotes as 
evidence or support in discussions and writing. 

LEARNING TARGETS 

KNOWLEDGE REASONING SKILL 

§ Identify informational text as literary nonfiction or 
§ expository/technical texts.  
§ Identify text structure and features in informational 

texts. 
§ Identify key features of a text such as author and 

title. 
 
 
 
 
 
 

§ Explain why authors of informational texts 
use text features that help readers 
identify the purpose of the text. 

§ Explain how good readers begin to 
identify text features in order to make 
meaning of informational texts. 

With prompting and support: 
§ Orally identify text features such as author and 

title in informational texts. 
§ Orally explain the structure of information text. 
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CCR:  INTEGRATION ON KNOWLEDGE & IDEAS  
ENDURING UNDERSTANDING:  

Integrating knowledge and ideas from informational text expands the knowledge base and  
perspectives found in text, which empowers the reader to make informed choices in life.	  	  

 

ESSENTIAL QUESTIONS:  
How do illustrators contribute to the meaning of the 
text? 

STANDARD 
RI.K.7 

STANDARD:   
With prompting and support, describe the relationship between illustrations and the text in which they appear 
(e.g., what person, place, thing, or idea in the text an illustration depicts).  

CONTENT FOCUS 
Grade K:  Graphics and illustrations in informational text provide cues for readers as they work to Integrate Knowledge and Ideas in Informational Text. In addition, graphics 
serve as a scaffold for text comprehension. Kindergarten students can begin to make text-to-text connections (identifying similarities and differences) when they are prompted 
with statement starters like “I read/saw another book that…” or “this part of the book is like…” In addition, as readers/listeners begin to note the ways authors support their 
views, text comprehension deepens.  
1st Grade:  Students are expected to describe and explain the way topics in historical, scientific and technical texts connect using language specific to that content.   

 

LEARNING TARGETS 

KNOWLEDGE REASONING SKILL 
§ Identify main topic.   
§ Identify text details.   
§ Identify graphics/images/illustrations 

(e.g., photographs, diagrams, simple charts, 
graphs, maps). 

§ Identify the part of the story shown by the 
illustrations. 

 
 
 
 
 
 
 
 

§ Explain how authors use illustrations and 
details in a text to present information. 

§ Explain how good readers use 
illustrations to enhance their 
understanding of text. 
 
 
 
 
 
 
 
 
 
 
 

§ Orally identify the topic of a text.  
§ Orally identify details in a text.  
§ Orally describe how information contained 

in illustrations contribute to the 
understanding of the text.   

§ Orally describe the relationship between 
illustrations and the text in which they 
appear. 
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CCR: INTEGRATION OF KNOWLEDGE & IDEAS 
Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the 
relevance and sufficiency of the evidence. 

ENDURING UNDERSTANDING:  
Integrating knowledge and ideas from informational text expands the knowledge base and perspectives found 
in text, which empowers the reader to make informed choices in life.  

ESSENTIAL QUESTIONS:  
How does an author support his views on a topic? 
Why should I consider the “author” when 
reading/listening informational text? 

STANDARD 
RI.K.8 

STANDARD:   
With prompting and support, identify the reasons an author gives to support points in a text.  

CONTENT FOCUS 
Kindergarten: Graphics and illustrations in informational text provide cues for readers as they work to Integrate Knowledge and Ideas in Informational Text. In addition, graphics 
serve as a scaffold for text comprehension. Kindergarten students can begin to make text-to-text connections (identifying similarities and differences) when they are prompted with 
statement starters like “I read/saw another book that…” or “this part of the book is like…” In addition, as readers/listeners begin to note the ways authors support their views, text 
comprehension deepens.  
1st Grade:  Students are expected to describe and explain the way topics in historical, scientific and technical texts connect using language specific to that content.	   

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

  
 
 
 
 
 
 
 
 
 
 
 
 
 

§ Explain how authors provide 
reasons/examples in informational text 
to support their points and ideas. 

§ Explain how good readers identify the 
reasons/examples an author uses to 
support points and ideas to enhance 
their understanding of an informational 
text. 

With prompting and support...   
§ Identify the author’s key ideas/points.   
§ Identify reasons/details that support the 

author’s key 
§ ideas/points.   
§ Differentiate between relevant and irrelevant 
§ reasons/details.   
§ Identify the reasons an author gives to support 

points in a text. 
 
 
 
 



McCracken County Schools                     
ELA  KCAS  2012-2013    

Kindergarten  – 4th  Quarter	  
	  
	  

Intellectual Property McCracken County School. June 2012.  
Copyright 2010.  National Governors Association Center for Best Practice and Council of Chief State School Officers.  All Rights Reserved.  

101	  

CCR:  INTEGRATION OF KNOWLEDGE & IDEAS 
Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches 
the authors take. 
ENDURING UNDERSTANDING:  
Integrating knowledge and ideas from informational text expands the knowledge base and perspectives found 
in text, which empowers the reader to make informed choices in life.  

ESSENTIAL QUESTIONS:  
Why should I look for similarities and differences in 
different texts on the same topic? 

STANDARD 
RI.K.9 

STANDARD:   
With prompting and support, identify basic similarities in and differences between two texts on the same topic 
(e.g., in illustrations, descriptions, or procedures).  

CONTENT FOCUS 
Kindergarten:  Graphics and illustrations in informational text provide cues for readers as they work to Integrate Knowledge and Ideas in Informational Text. In addition, graphics 
serve as a scaffold for text comprehension. Kindergarten students can begin to make text-to-text connections (identifying similarities and differences) when they are prompted with 
statement starters like “I read/saw another book that…” or “this part of the book is like…” In addition, as readers/listeners begin to note the ways authors support their views, text 
comprehension deepens.  
1st Grade:  Students are expected to describe and explain the way topics in historical, scientific and technical texts connect using language specific to that content.	   

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Identify informational text (both literary nonfiction 
and expository/technical texts)  

§ Define similarities as meaning compare.  
§ Define differences as meaning contrast.   
§ Define illustrations as pictures.   
§ Define descriptions as details.   
§ Define procedures as steps that are found in:  (e.g., 
§ experiments, directions, recipes).  

 
 
 
 
 
 

§ Explain how authors of informational text 
provide information on topics using 
features such as illustrations, 
descriptions, and procedures. 

§ Explain how good readers make meaning 
of informational text by identifying 
similarities and differences between two 
texts. 

With prompting and support..• • • 
§ Identify basic similarities between two texts on 

the same topic.  
§ Identify basic differences between two texts 

on the same topic. 
§ Identify or graphically represent basic 

similarities in and differences between two 
texts on the same topic. 

 
 
 
 
 
 



McCracken County Schools                     
ELA  KCAS  2012-2013    

Kindergarten  – 4th  Quarter	  
	  
	  

Intellectual Property McCracken County School. June 2012.  
Copyright 2010.  National Governors Association Center for Best Practice and Council of Chief State School Officers.  All Rights Reserved.  

102	  

CCR:  TEXT TYPE & PURPOSES 
Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-
structured event sequences. 

ENDURING UNDERSTANDING:  
Writers share information, opinions and ideas through multiple ways and texts. Knowledge of the 
different genres support students ‘ understanding and writing of text structures which allows them to 
communicate in appropriate and meaningful ways to their audience and achieve their intended 
purpose.  

ESSENTIAL QUESTIONS:  
Why is the sequence of events important in telling a story? 
How do transition words help move the story forward? 

STANDARD 
W.K.3 

STANDARD:   
Use a combination of drawing, dictating, and writing to narrate a single event or several loosely linked 
events, tell about the events in the order in which they occurred, and provide a reaction to what happened. 

CONTENT FOCUS 
 Early writers begin to experiment with Text Types and Purposes from the very beginning. They use print to represent their ideas in the form of drawing, scribbling and labeling. They 
communicate with others through print long before formal writing instruction begins. Student writers explore and mirror the elements they find in the fictional and informational texts with 
which they interact. As long as writing remains a natural, purposeful activity, made available without threat, then student writers will be willing to practice it and consequently learn. 
(Frank Smith)  
1st Grade:  Student writers will craft opinion, informational and narrative pieces that reflect the structures and elements most common to those forms.	    

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL PRODUCT 

§ Define adjective. 
§ Know transition words: first, next, 

last. 
§ Identify a single event or several 

loosely linked events in a story. 
§ Explain the purpose of story 

structure:  beginning, middle, end. 
 
 
 
 
 

 

§ Use adjectives to describe 
feelings in a story. 

§ Use the prewriting stage of the 
writing process. 

§ Orally tell a story about something 
that happened. 

§ Orally tell sequence of events: first, 
next, last. 

§ Legibly write the opening sentence 
that sets up a story. 

§ Create drawings to 
show what 
happened in a story. 
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CCR:  PRODUCTION & DISTRIBUTION OF WRITING 
Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach. 
ENDURING UNDERSTANDING:  
Effective writing is the result of multi-stage, reflective process in which the writer must develop, plan, revise, 
edit and rewrite their work to evoke change or clarify their ideas. The stages of these processes are enhanced 
with collaboration and technology.  

ESSENTIAL QUESTIONS:  
How does interaction with peers improve my writing? 
How do I offer suggestions to my peers to improve 
their writing? 

STANDARD 
W.K.5 

STANDARD:   
With guidance and support from adults, respond to questions and suggestions from peers and add details to 
strengthen writing as needed.  

CONTENT FOCUS 
Kindergarten:  The process of collaboration and discussion improves the quality of student writing as they ready their finished piece for Production and Distribution. 
Sharing personal writing with others gives student writers a sense of pride and purpose for their work. In addition this reinforces the reading-writing connection; as students 
share their work they revise their understanding of how print carries messages (writing) that must be understood (reading) by others.  
1st Grade:  Students are expected to produce texts that reflect planning, organization, and evidence of revision and editing. In addition, students are expected to use 
appropriate technologies to enhance their messages further.	  	  	  

 

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Know how to respond to questions and 
suggestions from peers. 

§ Know how to add details to strengthen writing 
as needed. 

	  
 
 
 
 
 
 
 
 

§ Develop writing by responding to 
questions and suggestions from peers. 

§ Develop writing by adding details to 
strengthen writing as needed. 

§ Answer questions about a writing piece. 
§ Listen to ideas from teachers and peers 

to improve writing. 
§ Add details that will help the reader 

understand. 
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CCR:  PRODUCTION & DISTRIBUTION OF WRITING 
Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others. 
ENDURING UNDERSTANDING:  
Effective writing is the result of multi-stage, reflective process in which the writer must develop, plan, revise, 
edit and rewrite their work to evoke change or clarify their ideas. The stages of these processes are enhanced 
with collaboration and technology.  

ESSENTIAL QUESTIONS:  
How do digital tools enhance my writing? 
How do I collaborate with others to produce and 
publish writing? 

STANDARD 
W.K.6 

STANDARD:   
With guidance and support from adults, explore a variety of digital tools to produce and publish writing, 
including in collaboration with peers.  

CONTENT FOCUS 
Kindergarten:  The process of collaboration and discussion improves the quality of student writing as they ready their finished piece for Production and Distribution. Sharing personal 
writing with others gives student writers a sense of pride and purpose for their work. In addition this reinforces the reading-writing connection; as students share their work they revise 
their understanding of how print carries messages (writing) that must be understood (reading) by others.  
1st Grade:  Students are expected to produce texts that reflect planning, organization, and evidence of revision and editing. In addition, students are expected to use appropriate 
technologies to enhance their messages further.	   

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Identify digital tools. 
§ Identify basic computer skills/terms 

a. turn on computer 
b. log on 
c. click 
d. mouse 
e. cursor 

§ Identify common software and basic word 
processing tools. 

 
 
 
 
 
 

 § Work in collaborative groups to learn about 
digital tools that produce and publish writing. 
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CCR:  RESEARCH TO BUILD KNOWLEDGE 
Conduct short as well as more sustained research projects based on focused questions, demonstrating understanding of the 
subject under investigation. 
ENDURING UNDERSTANDING:  
Writing is a tool for thinking and problem solving. In order to create new understandings, activating prior 
knowledge and engaging in the process of independent and shared inquiry are essential.  

ESSENTIAL QUESTIONS:  
 

STANDARD 
W.K.7 

STANDARD:   
Participate in shared research and writing projects (e.g., explore a number of books by a favorite author and 
express opinions about them).  

CONTENT FOCUS 
Kindergarten:  Student readers and writers must understand that Research is a tool to Build Knowledge. It is important to tap the curiosity students bring through the door by 
providing scaffolding for research. (Stephanie Harvey) Guiding the listening, looking and learning process helps student researchers gain knowledge and develop strategies for 
gathering information collaboratively and eventually independently.  
Grade 1:  Student are expected to use evidence (personal and textual) to conduct short research projects that include relevant information and reflect (though citations) the use of 
print and digital sources.	  	  	  

 

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Identify sources and tools for shared research. 
§ Define research and explain how it is different 

from other types of writing. 
 
 
 
 
 
 
 
 
 
 
 

§ Determine and apply appropriate sources 
to a writing project. 

§ Participate in shared research and 
writing projects. 

§ Work with others to write about a 
researched topic. 
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CCR:  RESEARCH TO BUILD AND PRESENT KNOWLEDGE 
Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each source and 
integrate the information while avoiding plagiarism. 
ENDURING UNDERSTANDING:  

Writing is a tool for thinking and problem solving. In order to create new understandings, activating  
prior knowledge and engaging in the process of independent and shared inquiry are essential.	  	  

 

ESSENTIAL QUESTIONS:  
What does it mean to “research”? 
How do I use multiple sources to research? 

STANDARD 
W.K.8 

STANDARD:   
With guidance and support from adults, recall information from experiences or gather information from 
provided sources to answer a question.  

CONTENT FOCUS 
Grade K:  Student readers and writers must understand that Research is a tool to Build Knowledge. It is important to tap the curiosity students bring through the door by providing 
scaffolding for research. Guiding the listening, looking and learning process helps student researchers gain knowledge and develop strategies for gathering information collaboratively 
and eventually independently.  
1st Grade:  Student are expected to use evidence (personal and textual) to conduct short research projects that include relevant information and reflect (though citations) the use of print 
and digital sources.	   

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Define source. 
§ Define research. 
§ Define experience. 

 

§ Gather information from more than one 
source to answer a question. 

§ Orally answer a question using information 
from experience answer a question using 
information from a provided source. 
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CCR: PRESENTATION OF KNOWLEDGE & IDEAS 
Make strategic use of digital media and visual displays of data to express information and enhance understanding of 
presentations. 

ENDURING UNDERSTANDING:  
Proficient speakers make deliberate choices regarding language, content and media to capture and 
maintain the audience in order to convey their message.  

ESSENTIAL QUESTIONS:  
How do descriptive words captivate the audience? 
How do visual displays create a more interesting 
presentation? 

STANDARD 
SL.K.5 

STANDARD:   
Add drawings or other visual displays to descriptions as desired to provide additional detail. 

CONTENT FOCUS 
Speaking and listening are about the Presentation of Knowledge and Ideas. Activities that involve a wide range of materials promote talk. Students need to understand and be 
provided with opportunities to use speaking and listening to achieve specific purposes: to inform, to persuade, and to solve problems. The Speech Communication Association notes 
that oral communication is an interactive process in which an individual alternately takes the roles of speaker and listener, and which includes both verbal and nonverbal components.  
1st Grade:  Students are expected to make oral presentations that include multimedia components that enhance their topic and begin to develop an understanding of formal and informal 
English and the appropriate purposes and audiences in which each can be used.	     

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL PRODUCT 

§ Identify places in a presentation to 
add more descriptive details. 

§ Choose visual displays that add 
to and support thinking about a 
topic.  

§ Organize information for oral 
delivery. 

§ Articulate ideas in a way 
that is purposeful and 
appropriate to the 
audience.  
 
 
 
 
 
 
 
 
 

§ Create drawings or add 
visual displays to add details 
to a presentation. 
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CCR:  CONVENTIONS OF STANDARD ENGLISH 
Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

ENDURING UNDERSTANDING:  
Language is an essential tool for understanding our world. Effective written and oral communications 
rely upon understanding and applying the rules of standard English.  

ESSENTIAL QUESTIONS:  
Why is noun/pronoun agreement important? 
How do I know if I am using the correct verb tense? 

 
STANDARD 

L.K.1 
 

STANDARD:   
Demonstrate command of the conventions of standard English grammar and usage when writing or 
speaking.  

a) Print many upper- and lowercase letters.  
b) Use frequently occurring nouns and verbs.  
c) Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes).  
d) Understand and use question words (interrogatives) (e.g., who, what, where, when, why, how).  
e) Use the most frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with).  
f) Produce and expand complete sentences in shared language activities.	  	  

CONTENT FOCUS 
Beginning writers often use gross approximations of letter forms, invented words and make-believe sentences in their work. In this work, specific Conventions of Standard English 
(punctuation, plurals) can be focused on and incorporated into the authentic writing.. Expansion of sentences provides speakers with opportunities to hear additional ways of expressing 
thoughts. “I have a yellow dress on today,” as expressed by a student can get the response, “I love the purple flowers on your sparkly, yellow dress,” from the teacher.  

LEARNING TARGETS 
KNOWLEDGE SKILL 

§ Identify upper & lower case 
letters. 

§ Know how to hold pencil correctly. 
§ Identify nouns as naming words. 
§ Identify verbs as action words. 
§ Know correct verb tense. 
§ Know noun/pronoun agreement. 

§ Correctly form many upper and lowercase letters on various sizes and styles of paper, and other mediums in a 
developmentally appropriate manner. 

§ Correctly form upper and lower case letters in first and last name. 
§ Demonstrate the use of nouns as naming words when speaking and writing. 
§  Demonstrate the use of verbs as action words when speaking and writing.   
§ Demonstrate subject/verb agreement when speaking and writing.  
§ Use correct verb tense when speaking and writing. 
§ Demonstrate noun/pronoun agreement when speaking and writing. 
§ Use commonly confused words correctly, such as get/got, have/has when writing & speaking. 
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CCR: CONVENTIONS OF STANDARD ENGLISH 
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 

ENDURING UNDERSTANDING:  
Language is an essential tool for understanding our world. Effective written and oral communications 
rely upon understanding and applying the rules of standard English. 	  

ESSENTIAL QUESTIONS:  
Why is the end punctuation of a sentence important? 
 

 
STANDARD 

L.K.2 
 

STANDARD:   
Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  

a) Capitalize the first word in a sentence and the pronoun I.  
b) Recognize and name end punctuation.  
c) Write a letter or letters for most consonant and short-vowel sounds (phonemes).  
d) Spell simple words phonetically, drawing on knowledge of sound-letter relationships.	  	  

CONTENT FOCUS 
Beginning writers often use gross approximations of letter forms, invented words and make-believe sentences in their work. In this work, specific Conventions of Standard English 
(punctuation, plurals) can be focused on and incorporated into the authentic writing. Daily writing for a variety of purposes is critical to the development of convention and grammatical 
knowledge. Speaking vocabulary increases with exposure to authentic experiences, discovery and interactions with text. Expansion of sentences provides speakers with opportunities to 
hear additional ways of expressing thoughts. “I have a yellow dress on today,” as expressed by a student can get the response, “I love the purple flowers on your sparkly, yellow dress,” 
from the teacher. Giving the student more words to use in descriptive situations.  

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Distinguish between names and 
other nouns. 

§ Recognize and name end 
punctuation such as a question 
mark, exclamation point, & 
period. 
 
 
 
 
 

 § Use capital letters for first letter of names (proper nouns), at the 
beginning of a sentence and the pronoun ( I ). 

§ Use period, question mark or exclamation point appropriately at the end 
of sentences. 

§ Capitalize the first word in a sentence. 
§ Spell words by matching sounds to letters. 
§ Write the letter or letters for consonant and vowel sounds. 
§ Recognize the common sounds made by letters. 
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CCR:  VOCABULARY ACQUISTION AND USE 
Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using context clues, analyzing 
meaningful word parts, and consulting general and specialized reference materials, as appropriate. 
ENDURING UNDERSTANDING:  
Words are powerful. Vocabulary knowledge is fundamental for learning, effective communication, and 
celebrating language. Success in the post-secondary setting, as well as the workplace, requires effective 
communication.  

ESSENTIAL QUESTIONS:  
How do I make meaning of unfamiliar words? 
What strategies do good readers use to make meaning 
of text? 

STANDARD 
L.K.4 

STANDARD:   
Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on 
kindergarten reading and content.  

a) Identify new meanings for familiar words and apply them accurately (e.g., knowing duck is a bird and learning the 
verb to duck).  

b) Use the most frequently occurring inflections and affixes (e.g., -ed, -s, re-, un-, pre-, -ful, -less) as a clue to the 
meaning of an unknown word.	  	  

CONTENT FOCUS 
Kindergarten is a time of significant Vocabulary Acquisition and Use. Readers, writers, speakers and listeners identify and use word meanings, inflections and affixes based on 
shared reading experiences. They explore word relationships and usage through conversations, reading, read alouds, and responding to texts with scaffolding and support. They 
explore new vocabulary through speaking and shared writing experiences, and encounter/learn vocabulary modeled in conversations and texts. Young students often overgeneralize 
the rules of English, for example in expressing past tense –ed gets added to any verb (go-ed for went, think-ed for thought). In the beginning, this overgeneralization shows that 
students have internalized that specific rule. Providing language for the exceptions will expand their vocabulary.  
1st Grade:  Students investigate the uses of formal and informal English, use grade appropriate vocabulary in speaking, reading, and writing, develop an understanding of figurative 
language and its influences on text and increase their content and academic vocabulary.	  	  	  

 

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Recognize that some words and phrases have 
multiple meanings. 

§ Identify frequently occurring inflections and affixes 
(e.g., -ed, -s, re-, un-, pre-, -ful, -less.  

§ Define prefix. 
§ Define suffix. 
§ Identify affixes of unknown words. 

§ Identify new meanings for familiar words. 
§ Apply the appropriate meaning for the 

word within the context. 
§ Apply knowledge of frequently occurring 

inflections and affixes to determine the 
meaning of a word. 

§ Correctly use a word that has more than one 
meaning. 

§ Use affixes to help define unknown words. 
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CCR: VOCABULARY ACQUISITION & USE 
Demonstrate understanding of word relationships and nuances in word meanings. 
ENDURING UNDERSTANDING:  
Words are powerful. Vocabulary knowledge is fundamental for learning, 
effective communication, and celebrating language.  

ESSENTIAL QUESTIONS:  
How does putting words in categories help provide meaning to the word? 
Why does knowing the opposite meaning of a word strengthen my understanding of the word? 

 
STANDARD 

L.K.5 
 

STANDARD:   
With guidance and support from adults, explore word relationships and nuances in word meanings.  

a) Sort common objects into categories (e.g., shapes, foods) to gain a sense of the concepts the categories 
represent.  

b) Demonstrate understanding of frequently occurring verbs and adjectives by relating them to their opposites 
(antonyms).  

c) Identify real-life connections between words and their use (e.g., note places at school that are colorful).  
d) Distinguish shades of meaning among verbs describing the same general action (e.g., walk, march, strut, prance) 

by acting out the meanings.	  	  
CONTENT FOCUS 
Kindergarten is a time of significant Vocabulary Acquisition and Use. Readers, writers, speakers and listeners identify and use word meanings, inflections and affixes based on shared 
reading experiences. They explore word relationships and usage through conversations, reading, read alouds, and responding to texts with scaffolding and support. They explore new 
vocabulary through speaking and shared writing experiences, and encounter/learn vocabulary modeled in conversations and texts. Young students often overgeneralize the rules of 
English, for example in expressing past tense –ed gets added to any verb (go-ed for went, think-ed for thought). In the beginning, this overgeneralization shows that students have 
internalized that specific rule. Providing language for the exceptions will expand their vocabulary.  

LEARNING TARGETS 
KNOWLEDGE REASONING SKILL 

§ Define antonym as a word 
meaning the opposite of another 
word. 

§ Recognize verbs that have similar meanings and 
act out the meanings to show their differences. 

§ Sort common objects into categories. 
§ Identify the opposite of a word (verb or adjective). 

 
 
 

 

§ Use the meaning of two known words to identify the 
opposite word. 

§ Sort common objects into categories. 
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AS YOU FINISH THIS QUARTER PLEASE REFLECT ON THE LEARNING THAT OCCURRED FOR BOTH YOU AND YOUR STUDENTS.  MAKE NOTE OF 
CONCERNS, CLARIFICATIONS, OR CONSIDERATIONS.  WHAT WOULD YOU DO AGAIN?  WHAT WOULD YOU DO DIFFERENTLY?  CAN YOU ADD TO 
COMMON MISCONCEPTIONS?  WHAT WORKED REALLY WELL?  WHAT CHANGES NEED TO BE MADE TO THE CURRICULUM GUIDE?	  	  	  	  
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________________________________________	  
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DATE STANDARD REFLECTION 
	  
	   STANDARD 

RF.K.2 

	  
	  

	  
	   STANDARD 

RF.K.3 

	  
	  

	    
STANDARD 

RF.K.4 
 

	  

	  
	    

STANDARD 
RL.K.7 

	  
	  
	  
	  

	    
STANDARD 

RI.K.3 
 

	  
	  
	  
	  

	    
STANDARD 

RI.K.7 
 

	  

	    
STANDARD 

RI.K.8 
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STANDARD 

RI.K.9 
 

	  

	    
STANDARD 

W.K.3 
 

	  
	  
	  

	    
STANDARD 

W.K.5 
 

	  

	    
STANDARD 

W.K.6 
 

	  
	  
	  
	  

	    
STANDARD 

W.K.7 
 

	  

	    
STANDARD 

W.K.8 
 

	  

	    
STANDARD 

SL.K.5 
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STANDARD 

L.K.1 
 

	  
	  
	  
	  
	  

	    
STANDARD 

L.K.2 
 

	  

	    
STANDARD 

L.K.4 
 

	  

	    
STANDARD 

L.K.5 
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